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ABSTRACT

The purpose of this phenomenological study was to illuminate the life exper@nces
displaced workers enrolled in community colleges for retraining and tless\on obtaining
employment after completion of a degree. The study is important becausadepr
gualitative data that will inform community college academic leadershupltyastudent
affairs professionals, staff, and others. These data can be used to créateaf evidence
and inform diverse audiences about the experiences of displaced workers in the ¢gmmuni
college. Ultimately, data should be used to inform leaders, faculty, and staffrabotd
address the issues displaced workers face in the classrooms and how best to make

accommodations for them.
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CHAPTER 1
INTRODUCTION

During the past 10 years in lowa, and more recently around the nation due to the
receding economy, a number of manufacturing plants have closed. The plargscisiir
downsizings have been the result of mergers, market fluctuations, and outsourcing to other
countries to take advantage of cheap labor (Levine, 2004). Although these aetions ar
beneficial to companies they create a strain on families who have taedafdtere are no
comparable businesses or start-up plants in the area to fill the void. In nsas\tita also
results in an increase in enrollment in community colleges as laid-offdodis prepare for
new careers (Hupp, 2009).

Due to the recent closure of many iconic plants in lowa—including Maytag,
Electrolux, and International Paper Company—workers have been laid off from their
positions after numerous years of employment. Some workers had been empibytediw
respective companies for more than 30 years and had been out of school even lomggr. Faci
life-changing experiences, many of them decided to return to communigeddr
retraining programs using funding from the Trade Adjustment Assistaogeapt (TAA).

TAA, established in 1962 and administered by the U.S. Department of Labor,
provides income support, job training, and other benefits for manufacturing workerssgho |
their jobs as a result of international trade (Government AccountabifigeGAO], 2007).

The Department of Labor must certify that workers in a particular ldngfé been adversely
affected by international trade in order for workers to receive TAA bereefd services.
This certification process begins when a petition is filed with the Depattof Labor on

behalf of a group of laid-off workers. The Department of Labor then surveysithe fi
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undergoing the layoff and its customers and also reviews data on the firm’syridust
determine whether it meets the criteria for certification (GAO, 2007¢eQertification is
complete workers are eligible for benefits and services. Workers enroliieel program
have access to a variety of benefits and services, including:

e Training. Participants may receive up to 130 weeks of training, including 104
weeksof vocational training and 26 weeks of remedial training, seénglishas a
second language or adult basic education.

e Extended income suppoRarticipants may receive a total of 104 weeks of extended
income support beyond the 26 weeks of unemployment insurance benefits available
in most states. This includes 78 weeks of extended income support while workers
are completing vocational training and another 26 weeks if workers areeatorgpl
remedial training. To qualify for extended income support, participants must be
enrolled in training by the later of two dates: either 16 weeks afteg lssd off or
8 weeks after the Department of Labor certified their petition.

¢ Job search and relocation benefiBayments are available to help participants
search for a job in a different geographical area and to relocate to artitieea to
take a job. Participants may receive up to a maximum of $1,250 to conduct a job
search. The maximum relocation benefit includes 90 percent of the partipant
relocation expenses plus a lump sum payment of up to $1,250.

e Wage insurance benefithe wage insurance benefit is designed for older workers.
To be certified as eligible for the wage insurance benefit, workers musbbaxe
laid off from a firm that had a significant portion of workers age 50 or over who

lacked transferable skills. Workers must be 50 years of age or older ane-find r

www.manaraa.com



employment within 26 weeks of being laid off that pays less than $50,000 and less
than they previously earned. Workers who meet these criteria are eligrbleetve

50 percent of the difference between their new and old wages up to a maximum of
$10,000 over 2 years. In order to receive the benefit, workers forgo TAA-funded
training.

e Health coverage benefithe health coverage benefit helps workers pay for health
care insurance through a tax credit. Workers can choose to receive the benefit in
two ways: as an advance option that covers 65 percent of their monthly premiums,
allowing them to lower the amount they have to pay out of pocket for health
coverage, or as an end of-year tax credit that is claimed on their incorse taxe
(GAO, 2007, pp. 4-5)

As an example, in July 2009 lowa Workforce Development issued a letter to former

employees of “The Plant” stating that it had been certified by the U@ribeent of Labor
for retraining benefits under the Trade Act of 2009 (see Appendix A). Emplayeesere
laid off between May 18, 2008 and the certification date were eligible tg BppplrAA
benefits. An informational meeting was scheduled to assist the formeryeaplo
understanding the benefits and the process for accessing them. They were bskedust

a pen and a copy of their resume or a list of work history. Once the initial Tigiilgly
paperwork had been completed and their individual eligibility was verified tleystied the
benefits in detail. During the meeting, details about timeframes fessiog the services and
the paperwork that must be completed for each service were discussed. Thi®papasv
very important because the training benefits were good as long as Congress this

program or made no contradictory legislative changes. If the former peagldid not use
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these benefits at that time they still would be able to access them\Atoakforce
Development Office in the continental United States, but only if the eligibdipepvork
was completed.

In the present study, during one interview, one of the participants of this study
explained some of the issues displaced workers faced. Some displaced wqr&eeneed
difficulty in filling out the paperwork and were unable to create a resumedaekt of
knowledge of computer programs and because they lacked some basic skills. &viadlyetn
because their skills from their most recent positions were not as wieetied as they once
had been, they needed retraining to acquire new skills.

The pay they received from prior employment was not comparable to the entry level
positions for which they would qualify. Companies such as Maytag, Internatiapat P
Company, and Electrolux paid some workers $30 per hour. An entry level position
sometimes pays $11 per hour (Ryberg, 2007). With such a drastic pay cut mandisplac
workers had to find other solutions. Hundreds of displaced workers had to change careers to
find employment to support their families. It is projected that the nemrtgadisplaced
workers receive from community colleges will assist them in makimgitrans into the
workforce.

Problem

Companies nationally, and in particular throughout the state of lowa, have been
affected by the receding economy and have closed their doors. This has forteaikges
to find other employment, but they lacked the skills needed to compete in today’s joh market
There is an abundance of research on the experiences of older students entetimgiog

to community colleges, and many dissertations have been written on this togan(Ho
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2003). Little research, however, has been done to highlight the experieigsated
workers returning to community college in rural, urban, and metro campugysefthe
perception that community colleges will assist displaced workers in ococoglatetraining
and new employment placement is explored in the present study.
Purpose

The purpose of this study was to illuminate the life experiences of displacedsvorke
enrolled in community colleges for retraining and their views on obtainipdogment upon
completion of the programs of study. This study was designed to inform comnmuitetyec
advisors, faculty, and leaders about the effects plant closures have on displacesl Worker
addresses how those effects carry over into the decision-making proagssdocommunity
college. The intent of this study was to provide needed information and recommenfdations
administrators to assist displaced workers transition through communéygeoll

Research Questions

The research questions were designed to obtain information that will help community
college professionals understand the issues displaced workers face when attending
community college and how to best meet their needs. The overarching questiom aleed i
research study is: “How do displaced workers make meaning of their uniquesegper
journeying through the community college?” The following questions guidedttidy:

1. How do displaced workers describe their life experiences while enrolled in

community colleges?
2. How do displaced workers perceive community colleges in providing substantial

retraining and new skills for gainful employment?
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Significance of the Study

This study is important because it provides qualitative data that informswatgm
college academic leadership, faculty, student services, staff, and dibetsisplaced
workers enrolled in their system. These data can be used to create acfidtudence and
inform diverse audiences about the experiences of displaced workers in the community
college. Ultimately, data should be used to inform leaders, faculty, andixtatfthe issues
displaced workers face in the community colleges and how to assist them.

Theoretical Framework

For the purpose of this study | used Kibler-Ross’s (1968) grief theory, and Sunoo and
Solomon’s (1996) stages of grief theory to explain the psychological stagesddpl
workers experience. To some workers losing a job is like experiencing a Beattett
(1995) stated there are some psychological effects of job loss on workeyshaleana
difficult time processing what happened to them before, during, and after tbsingpbs.
Displaced workers often feel they are to blame for the organizatis’' Sélf-esteem is
sometimes destroyed; the only performance mistake former emplogé#sefe made was to
look after the company’s welfare more than their own. The disappointment of éogihg
can lead some displaced workers to depression, drinking, and drug problems; family
difficulties; and other emotional and physical disorders (Makawatsakul, 2003).

According to Sunoo and Solomon (1996), there are six stages one goes through in
bereavement: shock and denial, anger, guilt, depression, acceptance, ahdgresd
bereavement stages are displayed by many displaced workers expgrebdoss. Most of
the participants in this study were transitioning through the stages oflgei¢b job loss.

Using this theory assisted me in understanding which stages my parscy@gtin as they
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made meaning of their experiences as displaced workers. These differenbéigef also
helped to explain why they decided to attend community college. It is througlstamiing
these stages of grief that one can better begin to process and heal throfighltetidiie.
Community college administration, faculty, and staff will be better able Wcsdahese

individuals if they understand the grieving process.

Tentative Presuppositions
| had two primary presuppositions about displaced workers and this study. First, |

assumed all study participants would be so devastated by job loss that theyimebitld f

difficult to attend community college. Second, | assumed they all would find cortymuni

college coursework too academically challenging to persist (Owenc&, 2003).

Definitions
This section presents definitions for key terms as they were used for plosgsiof

this study.

Acceptance: generally confused with the notion of being all right or okay with what
happened, this stage of grief is about accepting that the old realityesagdn
recognizing that the new reality is the permanent reality (Kuétdss, 1969, p. 25).

Anger: an emotion that can manifest as rage, resentment, and envy; it is sonaésipreesed
in all directions and projected onto the environment at random (Kubler-Ross, 1969).

Community Colleges. colleges awarding no higher than a 2-year degree; generally,
comprehensive institutions that provide: (a) general and liberal education, @) care
and vocational education, and (c) adult and continuing education

(StateUniversity.com, 2009).
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Denial: a “psychological defense mechanism in which confrontation with a personal problem
or with reality is avoided by denying the existence of the problem or reality
(Webster, 2003, p. 333).

Depression: a “sadness, inactivity, difficulty in thinking and concentrating” (Webster, 2003,
p. 335).

Displaced workers: individuals who lose their jobs owing to a facility shut down or layoff
and who have previously maintained a stable employment history but face atructur
barriers to reemployment (Jacobson, Lalonde, & Sullivan, 2005).

Growth: the process by which one overcomes a difficult situation and advances to achieve
established goals.

Guilt: the emotion one feels when one wishes a devastating event happened to oneself
instead of to others.

Shock: the initial feeling of surprise and disbelief followed by numbness a person
experiences when confronted with devastating news.

Summary
This study illuminated the life experiences of older displaced workersngguio
community college. A theoretical framework based on the grief theory Wiaediin data
collection and analysis in order to explore the unique job loss and educationaregreof

these men and women in their own voices and from their own perspectives.

Chapter 2 provides an overview of literature related to the various components of this

study and is divided into six main sections: (a) definition of displaced workgrs, (b

experiences of displaced workers, (c) problems displaced workers fagelattess, (d)

experience of returning to the classroom, (e) probability of employmentcaitnpleting
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community college, and (f) preparedness of displaced workers for empibyneedifferent
field.

Chapter 3 contains a detailed description of the methodological approach used in this
gualitative study, participants, data collection methods, data analysesiprec
trustworthiness criteria, limitations, and delimitations.

Chapter 4 includes profiles of the three men and three women who patrticipated in this
study. These profiles allow one to gain a deeper understanding of displaced workers
experiences.

Chapter 5 consists of a presentation of the findings of the study, organized ibg the f
themes that emerged from the data analysis: (a) mixed emotions, (b) adapting t
environmental change, (c) perception of community college, (d) preparedness for new
employment, and (e) probability of employment opportunities in a receding ecombey
application of the findings and themes to the related literature is also ptesente

Chapter 6 consists of a discussion of the findings, the limitations of the study,
implications for community colleges regarding displaced workers, dasvel

recommendations for practice and future research.
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CHAPTER 2
LITERATURE REVIEW

The purpose of this literature review is to uncover the issues that displacedsworke
face after job loss and examine the role community college plays in them rdptaini
employment. The review is based on examination of the literature relatidetr displaced
workers, unemployed due to plant closures, entering community colleges dovingtr
Extensive examination of the literature showed there was an abundance oatitforabout
displaced workers and their depression and financial hardships. The six issueslikaig
addressed in this review are: definition of a displaced worker, experiendisplatced
workers, problems displaced workers face after job loss, experience of retorttieg
classroom, probability of employment after completing community collegepeeparedness
of displaced workers for employment in a different field. In order to utatetslisplaced
workers experiences in community college a brief overview of the historycde of
community college is presented first.

Brief History of Community Colleges

During the 28 century of American higher education, community colleges came into
existence. Community colleges are institutions that offer a varietyogfams including 6-
month vocational diplomas. Some offer 1- and 2-year vocational technical and
preprofessional certificates. Two-year programs in general leaddciasss degrees, which
can be transferred to a 4-year college or university.

Most community colleges are public institutions and have an open access pobcy. Thi
means nearly everyone who applies may be accepted. Community collegesayee

component of higher education because the curriculum is flexible and carotetttol meet
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local and societal needs by providing one or more of five functions: gederat®n;
vocational education; technical education; adult continuing education, which includes
remedial and college preparatory education, counseling, placement; and studepintevie
services (lowa Department of Education [IDE], 2008)

The major growth of community colleges occurred after World War Il.yMan
veterans sought to retrain for different vocations and to continue their educatmngi@i
benefits, which provide additional financial and economic security to colleges. Copmunit
colleges gain funding by applying for Federal Education Grants to aidcespivorkers in
developing new career skills.

Brief History of lowa’s Community Colleges

There are 15 community colleges in the state of lowa. The first 2-yeaeposdary
educational institution was established in 1918 by Mason City Schools. There was no law
that authorized 2-year post secondary educational programs. By 1919, Mason City Junior
College was accredited by the North Central Association of Colleges hodIS¢IDE,

2008). In 1920 additional community colleges were organized from the rapidly spreading
movement. By 1930 there were at least 32 towns and cities that included public junior
colleges as part of their public school system.

The first law authorizing the establishment of public junior colleges wasgass
1927 by the 4% General assembly. This law permitted schools offering instructional
programs at a higher level than a four year high school course to be established. These
colleges were able to provide postsecondary courses of one or two years. Betnesarg
1918 and 1953 a total of 35 different public junior colleges were established through public

school systems. Some community colleges closed and then reopened leavihtptaliog
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15 community colleges in lowa by 1967. Legislation provided fiscal support for aoitym
colleges through student tuition and federal, state, and local funds. (IED, 2008)

Today lowa community colleges operate on a statewide strategic plas that
evaluated every five years. The plan was approved by community collegkeptesthe
lowa Association of Community College Trustees, and the State Board of edueati
legislature in 2001. The Specific goals of community colleges include:dardngh quality
education programs assessable to all lowans; develop high-skilled warkeegt the needs
of lowa’s changing economy; maximize financial and human resources to provide
comprehension community college services to lowans and allow lowans to compete on a
notional and international level, demonstrate the achievement of system m@&s®n g
effectively and efficiently; and “recruit, enroll, retain and/ or gradpatsons of
underrepresented groups (i.e., gender, race, socioeconomic status) in athpt@tEd,
2008, p. 3).

Definition of Displaced Workers

In the literature the common definition of a displaced worker was “a person oh layof
with a stable employment history who has little chance of being recalkegb with their
old employer or even in their old industry” (Owen & Fitch, 2003, p. 191). Another chesar
defined displaced workers as “fulltime workers who have been permanentlgtseanm
their jobs and their paychecks against their wishes” (Uchitelle, 2006, p. 5)tihothers,
such as Jacobson et al. (2005), defined displaced workers as individuals who tgebgheli
owing to a facility shut down or layoff and who have previously maintained a stable

employment history but face structural barriers to re-employment.
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Displaced workers differ from the unemployed who quickly find a new job with the
same skills because displaced workers are more affected by th@loycbaomic downturns
in the region. They tend to work in declining industries. Moreover, re-employment for
dislocated workers is more difficult because their job search skills assrety outdated
and they either lack basic skills or possess skills that are no longer desireid ragional
economy (Jacobson et al., 2005).

Due to recent plant closings, downsizing, outsourcing, and technological advances
many people find themselves out of work. Retraining of workers from industriestasnd |
that have either moved abroad or ceased to exist also has become a growing need, and
President Bush designated community colleges as the primary agent for aslcom phat
retraining (Levine, 2004). Many displaced workers have no other choice than tarenroll
community colleges for either technical training programs or other trgmograms in order
to eventually find meaningful employment. Typically, dislocated workarge in age from
25 to 54, and their racial characteristics mirror those of the national laber fales,
however, tend to be slightly more affected by this type of job loss (Templin, 2004).

Templin (2004), in his article “Meeting the Needs of a Changing Sgcegted that
“capacity is rapidly becoming the most critical challenge facing conityicolleges” (p.

231). More students ages 35 and up are enrolling in community colleges. Not surprisingly,
older adults choose community colleges because of its academic and specahprogr
(Laanan, 2003). Older adults are increasing the community college’sreemblate as well.
Experiences of Displaced Workers
Many displaced workers share the same sentiment of being betrayed by the

company that had shown them loyalty for so many years. They were @ucktpwork for
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the company and proud of the skills they possessed. Their employment provided tkaim a gr
life, great car, nice house, and excellent benefits. Often there was ptlestigeas associated
with the company and the occupation, making it difficult for workers to detaclséhess
from it. According to Carroll, Blatner, Alt, Schuster, and Findley (2000), m@ngain the
occupation but leaving the company provided a sense of continuity and mitigatedsbes
loss associated with losing one’s job. It is not easy for displaced workemnsl tenfiployment
that pays close to the amount they were making. They have to take a pay cut avtasfind |
that offer health benefits. According to Mauer (2001), these workersgdeoing) their age
and experience in different areas, have a difficult time finding jobs becatisgrdack of
training or education.
Problems Displaced Workers Face after Job Loss

As in any crisis situation, displaced workers are faced with feelingoof,s
resentment, fear, inadequacy, depression, and hope, to name a few. With the lo#is of heal
benefits there is an increase in the number of mental health issues that gotehdeie:c
untreated (Longworth, 2008). There are a lot of feelings of “down and out” becaletg soci
“mandates” that people should work hard for a living. The loss of a job to many means the
loss of identity. Maida (1989) stated that a person with a lengthy attactoreenbmpany,
when threatened with job loss, experiences crisis and separation simildrebopigenced
during bereavement, divorce, or a natural disaster. It is difficult for ssp&aded workers
to reinvent their life stories for themselves. They no longer find identitymiheir jobs. In
today’s job market people are switching careers and places of employntentarebuple of
years. Some displaced workers have been on the same job for 20 years or nmatts Se

(1998) work showethat adaptation to these new economic conditions may be particularly
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difficult for those with few resources with which to reconstruct themselvesiew kinds of
workers.This can cause depression or other mental health issues. Although there are
programs to help displaced workers through these trying times, some issuesattendet
to because of lack of insurance (Sennet).

One problem quite evident during any loss of employment is financial hardship
(Makawatsakul, 2003). Once the loss of employment sets in and the unemployment check
runs out, life starts to spiral downhill if displaced workers are not preparedinéneiél
burden of house payments, utilities, car insurance, and other everyday experieslis di
for many to maintain. Some bills go unpaid and possessions may start being repossess
Lack of money can cause displaced workers to buy cheaper products, which in tdrn coul
lead to poor health issues. Perrucci, Perrucci & Targ (1997) stated that dsitscarna few
and far between because of the lack of insurance or additional monies to pay cupagrae
copayment for an office visit could be used instead for food.

Another problem that occurs is relocation. Often the company from which displaced
workers have been laid off has moved overseas and there are no other existingesompa
the area that pay nearly the same wage. The jobs that are left in that ar@aipaym wage
and cannot support the displaced workers’ expenses or families. Being forcedateréb
another city is challenging in itself. In addition, there may be no moneiptate and some
displaced workers who previously owned houses may have to downsize to an apartreent. Thi
affects the stability of the family. Owen and Fitch (2003), in their studyspiadied
workers, found that financial pressures due to plant closings increased prabtams as

well as behavioral problems of the children. Children tend to act out their frustrations
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school as well. The relocation of the family to a new town causes anxiety in claltbiehe
entire family.

Fear of change is consistent in many displaced workers and their fa@iies the
fear subsides and the displaced worker decides that continuing his or heroedscati
priority, new challenges of entering the classroom begin (Owen & Fitch) 2003

Experience of Returning to the Classroom

Many of the displaced workers enrolled in community college training pregaad
developmental education classes find it difficult to get into the “swing ofgHiidey are
not used to being students and may feel overwhelmed with school as a whole. Literature
shows that displaced workers are usually older than most of the students in the classroom
(Templin, 2004). Some displaced workers have children the same age as theiatdas
The feelings of being too old to learn new things can become a deterrent focedispla
workers.

Community colleges offer basic skills classes. Many displaced workezsioahad
a math class in years (Owen & Finch 2003), and sometimes there is a neeelfteshed in
the area. The fear of not being able to understand the material being taudiscoarage
many displaced workers. Once fear and pride dissipates and the displaced starkévs
take advantage of the assistance offered to them, such as career counselundyagrdgps,
there can be successful outcomes. Their stint in community college can badimgwar

On the other hand, Jacobson et al. (2005) stated that older displaced workers have
shorter work lives than do younger students. Therefore, enrolling in a comrmoifetye
may not be a wise decision for some displaced workers. Time may be betteoskiegf for

employment, especially if learning is not taking place as rapidlycases for the younger
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students. Employment opportunities may pass by some displaced works whileethey a
pursuing education. Generally speaking, displaced workers who have chosen tdtaither
education are willing to take that chance.

Research has shown that many of the displaced workers do not persisige ifolle
they have high basic skills needed for employment (Simmons, 1995). The higher skilled
displaced worker is defined as a worker who has had some formal educationoiiK@s
may finish a certification course only if employment doesn’t come beforpletion of
classes.

On the other side of this argument, Simmons (1995) stated that dislocated workers
with little previous education and low basic skills were more likely to persistitikee the
better educated workers. This persistence is partially due to enrollimgnimdy for high
paying occupations, attending classes full time, completing the creditsah thiey were
enrolled and making long-term commitments to their retraining goals.

Occupational-technical certificate programs attract dislocatekkvgowho want to
become a more productive part of the workforce again. These programs providésstude
with the opportunity to meet their career goals while meeting the goals adrtimaunity
colleges (Lohman & Dingerson, 2005). Still, even with these opportunities for neimgra
skills, displaced workers seem to drop out of these programs before a cerisfigatarded.

Probability of Employment after Completing Community College
The probability of employment after attending community college depamdthe
length of training, class attendance, credits, and type of jobs for whichcadidplerkers are
applying. Literature suggests women, minorities, and less educated wodhibit e

significant disadvantage in their re-employment outcomes (Vinokur, Batel, &
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Juori,2000). However Jacobson and colleagues (2005) argued it is important to aleow som
transition time immediately upon leaving community college to find gainful @mpnt.
Workers’ employment rate tends to be lower immediately after leavinghooity college
than it is after some time has passed. Research has shown that someddigpieers are
worse off than they were prior to enrolling in community colleges. Withiraafpdowing
training, employment rates of displaced workers tend to rise. There is hopenfoit g
employment after community college completion but it is all situatidl@@obson et al.
(2005) suggested that data and a tracking system be developed to ensures aatglat
displaced workers employment rates after completion of community college.

According to the U.S. Bureau of Labor Statistics (2006), there are more than 2
million jobs for nurses in the country, and the profession is one of the 10 occupations
projected to have the largest numbers of new jobs in the coming years. Displacex work
who enroll in nursing programs have a higher probability for employment in dheze.
Community colleges can track the number of students completing the nursing program as
well as others.

lowa displaced workers can increase their probability of employment through
community colleges and the training programs the state has estaldisietdd toward
workforce development. Those programs include: the lowa Industrial New daheg
Programs (260E), the lowa Jobs Training Program (260F), and Accelerated Edueation
(ACE 260G). Community colleges are responsible for delivering these prograrimdiag
is provided by the lowa Department of Economic Development (IDE, 2008).

The lowa Industrial New Jobs Training Programs (260E), assists businesses i

creation of new jobs or new positions in lowa. Training certificates areddsy the
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community college in the district where the new or expanding business is located. The
number of individuals trained increased to 38,687 in 2008. (IDE, 2008).

The lowa Jobs Training Program (260F) is administered by the lowa Depaim
Economic Development. Fifteen community colleges in lowa provide sefoictss
program. Each works with eligible businesses to assess training needs mif empoyees,
determine available funds, and provide training. To date 3,296 students have completed the
program (IDE, 2008).

The goal of Accelerated Career Education (ACE 260G) is to provide lowa’s
workforce with enhanced skilled workers. This is achieved by supporting the devetagme
educational programs. Students are offered positions with an average stagengf\Ba5.82
after completing the program. In 2008 220 individuals were offered positions (IDE, 2008).

Preparedness of Displaced Workers for Employment in a Different Field

Community colleges offer a variety of programs that meet the demand of the
workforce. Some fields that displaced workers are entering are nursirtgcalec
construction, accounting, and other occupational training courses.

One way to understand how prepared a displaced worker is to enter the workforce
after completing training at a community college is to view sel&atfy during and after
enrollment. Self-efficacy for development and improvement of careeedesdddlls is the
belief by the worker that he/she is capable of improving and developing his/leridhd
more confident the displaced worker is that he or she can perform the task sillgdbssf
more apt he or she is to participate in other activities (Mauer, 2001). A eapected
there is some apprehension by displaced workers about returning to community flleg

retraining, but if the displaced workers hold a positive “can do” attitude opetaanore
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likely to persist to completion. Even with a “can do attitude some displaced wtakers
educational skills barriers and must enroll in developmental or remedial educatreasc
Community colleges are charged with the task of teaching students college cour
level material, but students and displaced workers arrive with low acadkittgsan a few
subject areas. The community colleges address this issue by providing deargbipm
education to strengthen skills so students can complete courses succ&afaihy(2008)
posited developmental education is not always successful in overcoming acagakness
because students that are referred to developmental education do not alwaysdinis
sequence of courses. They find the courses too complicated and chose to drop out of
community colleges. Bailey (2008) recommends community colleges refolen the
developmental education programs by exploring new teaching techniques and continue to

track students with weak skills through their experience in community calleges
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CHAPTER 3
METHODOLOGY

The purpose of this study was to illuminate the life experiences of displacedsvorke
enrolled in community colleges and their views on obtaining employmentaftgsletion.
Additionally this study sought to understand how displaced workers viewed theiileexpsr
in community colleges. This chapter provides information on the philosophical assusnpti
of this study, the research approach, information about the participants, dettamll
analysis procedures, trustworthiness criteria, and delimitationsraitations of the study.
Prior to collecting data, applications to conduct research involving human subgeets w
submitted to the Office of Research Compliance at lowa State Univevkith approved
this study on February 4, 2009 (see Appendix B).

The research questions guiding this study were:

1. How do displaced workers describe their life experiences while enrolled

community colleges?

2. How do displaced workers perceive community colleges in providing substantial

retraining and new skills for gainful employment?
Methodological Approach

Qualitative methodology was chosen for this study, which allowed each displaced
worker to voice his or her lived experiences in community colleges. Qualitatgarch
attempts to understand and make sense of phenomena from the participant’siyperélect
gualitative research is characterized by the search for meaning anstandieig, the
researcher as the primary instrument of data collection and analysis, aivanduct

investigative strategy, and a richly descriptive end product (Merrigkssbciates, 2002, p.
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6). Thus, “qualitative researchers try to understand the meanings of secitd ®r those
who are involved in them” (Esterberg, 2002, p. 3).

Esterberg (2002) described how “qualitative researchers . . . look at theivegviol
see if they can find anything interesting to study, an unusual angle, or puzdirige
phenomenon” (p. 26). It was through my own lived experience as a displaced worker
returning to college for retraining that | chose this topic for my didssrtd had
experienced being laid off from a career from which | had consideredgetnd enrolling
in college to retrain for a different career. | was able to draw upon tkpsdaences to help
identify with my participants. My experiences were different from ghéiwas not employed
by a factory that was closing or going to a community college; | vipsogred by a school
district that had laid off its teachers, and | enrolled in a 4-year eollége process of being
laid off and coping with job loss and the experience of returning back to school cauatribut
to the commonality between the study’s participants and me. Yet my exgsredso may
have caused me to develop biases and assumptions about what it is like to be a displaced
worker returning to community college. For instance, my own experiencedesptated
worker” returning to college was shrouded with feelings of resentment toeafdrier
employer and of being out of place in college, In order to better understand hew thes
experiences and assumptions may have shaped my understanding of the phenomenon under
study, | had to insure that | remained reflexive and straightforward abobicsss.

For this study, | chose a basic interpretative qualitative approach. titiaspretive
research, “the researcher is interested in understanding how particijdetsn@aning of a
situation or phenomenon, this meaning is mediated through the research as insthement

strategy is inductive, and the outcome is descriptive” (Merriam & As&s;id002, p. 6).

www.manaraa.com



23

This approach allows the researcher to identify common themes that cut bherdatatfrom
the participants. Participants in this study provided rich descriptions of tiparience as
displaced workers in community colleges. For the purpose of this study, | $ought
understand the perspective and make meaning of the experience of workersdigpéato
plant closures and enrolled in community colleges in lowa. | traveléulde tifferent rural
cities in lowa to collect my data.
Epistemological and Philosophical Assumptions

The goal of this study was to make meaning of displaced workers’ life expesien
community colleges. The philosophical assumption underlying this study is coiosism.
Crotty (1998) defined constructionism as “the view that all knowledge, anddressgf
meaningful reality as such, is contingent upon human practices, being constanddut
of interactions between human beings and their world, and developed and transmitted withi
an essentially social context” (p. 42). Thus meaning is not discovered but isictatstyy
humans as they engage in and interact with their world .After all, thé'heman being”
literally means “being-in-the-world” (Crotty, p. 45). Constructionists dibcneate meaning;
rather, meaning is constructed through work with the world and the objects in thatfeorld
the purpose of this study | explored each individual's experience and interpretaten of
phenomenon and how meaning was constructed.

Broido and Manning (2002) noted that in the constructionist paradigm:

1. The researcher-respondent relationship is subject, interactive, and ieteleiap

2. Reality is multiple, complex, and not easy quantifiable.

3. The values of the research, respondents, research site, and underlying theory

cannot help but undergird all aspects of the research. (p. 436)

www.manaraa.com



24

Constructionism was appropriate for this study because | wanted to understandulee uni
journey of an individual experiencing a phenomenon (Crotty, 1998). Through interviews
with the participants, | wanted to understand how they made meaning ofxipezileaces of
being a displaced worker in community college.
Research Approach

To “understand how participants make meaning of a situation or phenomenon; this
meaning is mediated through the researcher as instrument, the stratelygive, and the
outcome is descriptive” (Merriam & Associates, 2002, p. 6). This study aedrésw
displaced workers | interviewed constructed meaning of their expesiascgudents in
community college. The methodology employed was the phenomenological peespect

Merriam and Associates (2002) pointed out, “The defining characteristic of
phenomenological research is its focus on describing the ‘essence’ of a phenomenba from t
perspectives of those who have experienced it” (p. 93). Phenomenology focuses on the
structure of the lived experiences (Merriam & Associates). The go#iis study was to
explain the experiences of displaced workers in community college, thusgnarkeer
counselors, academic advisors, and administrators to understand the journey and begin
making further accommodations for the influx of these older students.
Phenomenology “involves a return to experience in order to obtain comprehensive
descriptions that provide the basis for reflective structural analysis thetysathe essence
of the experience” (Moustakas, 1994, p. 13). Moustakas explained that in phenomenological
studies the investigator abstains from making suppositions, focuses on a spauified t
freshly and naively, constructs a question or problem to guide the study, and derives the

findings that will provide the basis for further search and reflections (p. 47). moacdi
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Moustakas posited that in a phenomenological investigation the researcher, ltkigogrse

of the study, becomes an expert on the topic, knows the nature and findings of prichresear
has developed new knowledge on the topic, and has become proficient enough in recognizing
the kind of future research that would deepen and extend knowledge on the topic (p. 162).
After completing this study, | acquired an understanding of the experiencesdapl

workers endured while attending community college.

Phenomenology

“Phenomenology is the study of human experience and the ways things present
themselves to us in and through such experiences” (Sokolowski, 2000, p. 23). In order to
understand phenomenology and its many intricate parts one must first undesstastony
and the founders’ views of its existence. Philosophically and psychologicaéid dhis
methodology gathered it roots from great philosophers such as Hegel, Husserl, and
Heidegger. These individuals were considered the pioneers of phenomenolagy. The
research has been expanded and criticized by many other great philosopbhénsgncl
Jacques Derriddaurice Merleaul-Ponty, Max Scheler, Edith Stein, Dietrich von
Hildebrand, and Emmanuel Levinas.

Each philosopher’s view on phenomenology is similar. Hegel (1977) said, in essence,
that phenomenology is an approach to philosophy that focuses on the phenomena or object
that presents itself to us in our state of conscious experience. It is a meamsofgrasp the
absolute, logical, ontological, and metaphysical spirit that is behind the phenomena. He
called this “dialectical phenomenology.” Dialectical phenomenologypsocess Hegel
(1977) used to understand truth. He would state a thesis and then develop an opposition to

that thesis. Next, he would combine them and resolve them in a coherent synthesis. It w
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similar to making a point, then making a counter point, then coming up with a conclusion
that incorporated both points—in other words, finding a “happy medium.”

Edmund Husserl (1977) viewed phenomenology as a “reflective study of the essence
of consciousness as experienced from the first-person point of view” (Richaf®3, p.
37). Consciousness takes the intuitive experience of phenomena as its startitigepoint
extracts the most important aspects of the experiences and the essendena wha
experience. This is called “transcendental phenomenology.” Transcendencengyribe
fusion between the knower and the known but also among the knower, the intuition, and
thought (Richardson). In other words, individuals reflect on their experiencesllaorly
the parts that they feel are important to them. It is how individuals makengezrwhat
they have experienced. It is one’s intuition of what one is feeling or erpenig It is the
way individuals view things that are happening around them. When | interviewectddspla
workers they told me of the circumstances of being without a job and how they were
experiencing anger, resentment, fear, and disbelief. | wondered whatfgagsstory they
were leaving out. Many of the workers were informed 6 months to a year in advance tha
they would be without a job; whatasimportant to them were their feelings and experiences.

What was important to Heidegger (1988) was his belief that Husserl overlotded a
things with respect to his philosophy on phenomenology. Because Heidegger was $iusserl’
graduate assistant he worked closely with Husserl and had a good understahdingeois
on phenomenology. Heidegger (1988) felt the basic structural features of the antjdwe
object were not being addressed. He added to Husserl's phenomenology by making it a

method to understand the experience of Being itself. This led to the study of Being.
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Participant Selection

“Qualitative researchers usually choose research participants faetiGesqualities
they can bring to the study” (Esterberg, 2002, p. 93). In keeping with qualitesearch
design, purposeful sampling techniques were used. “Purposeful sampling involvesghoos
particular informants for information rich cases that hold the greatestipbfengenerating
insight about the phenomenon” (Jones, 2006, p. 66). The sampling criterion was that
participants all experienced the same phenomenon of being a displaced workeel(iCre
2007): The participants had to have been displaced from a closing plant or company and
enrolled in a community college.

An additional sampling technique discussed by Patton (1990) is known as purposive
sampling. He noted that “information-rich cases are those from which oneacaralgreat
deal about issues of central importance to the purpose of the research, thus the term
purposive sampling” (p. 169). For this study, | interviewed 6 displaced workers livemg:
plants who were enrolled in community college. Participants were threendé¢hrae
women over the age of 30. | utilized purposive sampling, which occurs when researcher
“sample research participants for the specific perspectives they mely(Eaterberg, 2002,

p. 93). Participants in this study provided me with rich information about their expiaac
displaced workers and students. The criteria that had to be met in order to beizaparti
this study were that the individual had to: (a) identify as a displaced wdrkéa\ve been
employed for over 10 years with the closing company, (c) be over ¢hef &9, and (d) be
enrolled in community college for retraining. Study participants were ¥eite men and

three White women, all attending community college.
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Participants’ Community Colleges and Factories

The three community colleges | selected for this study, North Communigg€ol
(NCC), East Community College (ECC), and West Community College (WM& chosen
for several reasons. First, each community college is located in the Mi@&eesnd, the
community college was in close proximity to the closing plant. Third, funding had bee
provided for each community college to service the displaced workers (whidbewill
addressed in Chapter 5). Finally, the massive layoff forced some displadeztsito attend
community college in that area.

NCC is located in Rural City, lowa and services nine counties (see Tableel)
town’s population is 7,800. The student population of NCC was 5,678 in 2008 (NCC
President’s Report, 2008). The closing factory in Rural City, referred taakémiéhe Plant,”
was manufacturing refrigerators, dishwashers, washing machines, and \ceanars. As
of 2009 approximately 1,000 workers of the 2,400 employed had been laid off. Federal
funding of $333,000 was provided to develop an advanced manufacturing training center at
NCC (www.census.gov).

ECC is located in East City, lowa, which had a population of 15,049 in 2008 (Census,
2000 see Table 1). As of 2008, over 2,200 students were enrolled at ECC (ECC Annual
Report 2008). Many of students enrolled in ECC are former employees of TheyFahtor
exact number of displaced workers enrolled in ECC is not documented (a limitatien to
study, which will be addressed in Chapter 5). The Factory manufactured wastiehyers
but closed in 2007. Due to the closure, 1,800 employees were laid off. ECC was to receive

$650,260 from the city’s Project Fund for construction of new buildings (Census, 2000).

www.manaraa.com



29

WCC is located in West City, lowa, which had a population of 26,407 in 2008
(Census, 20QGee Table 1). As of 2008, WCC student enrollment was 1,200 at that specific
campus. The Industrial Unit had been located in West City and manufactured paper
packaging for the food service industry including McDonald’s and Taco Bdlbskd in

2005.

Table 1.Community College and Closing Factory Information

Name of
community # of Funding
Town college Enroliment Factory lay offs amount
Rural City North 5,678 The Plant 1000 $333,000
East City East 2,200 The Factory 1800 $650,260
West City West 1,200 Industrial Unit 463 $278,427

Gaining Access to Participants
Access to displaced workers in community colleges was important to this study.
“Because interviewing involves a relationship between the interviewer apariapant,
how interviewers gain access to potential participants and make contact witbaheffect
the beginning of that relationship and every subsequent step in the process” (Seidman, 2006,
p. 40). The Institutional Research Gatekeeper holds statistical infomaatiwell as other
needed information about the community college for this study. He indicatelingmaks to
assist in the initial identification of participants through the generatiomatster list of
those individuals meeting the sampling criteria. This process was unsuceafisplaced

workers did not self-identify when enrolling in community college andrikgtlitional
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Research Gatekeeper did not track them as displaced workers. This waatefirto the
study. Access to participants was made easier because of profesdamtraiships | made at
each one of the three community colleges. At ECC, the Institutional Resgéatekeeper
assisted me in contacting the provost who worked specifically with displaced svbdeer
The Factory. While attending a Community College leadership conferenddwone
administrators from NCC and WCC who referred me to displaced workers\ghtedi
criteria at their community colleges. Creswell (2007) referred to tathad of data
collection as snowball sampling: “Snowball or chain sampling identifies chseterest
from people who know people who know what cases are information rich” (p. 127).

| telephoned each individual and explained my study and the criteria. All met the
criteria and were willing to participate in the study. Participante wentacted by telephone
to arrange a face-to-face semistructured interview. | met withaheipants individually at
their respective community college in a room provided by the college. $omivas
verbally granted by the staff at each community college to useféledities. Three
interviews were conducted with each participant, each interview lasteché@esjiand each
interview was tape recorded for accuracy. Participants were giveaf abtiine of open-
ended interview questions (see Appendix C). Each participant was asked amdesign an
informed consent form.

Data Collection Procedures

Interviewing

Qualitative researchers use a variety of methods to gather dathiFstudy, | used
interviews as the method to collect data. Janesick (as cited in Esterberngd@@ied an

interview as a “meeting of two persons to exchange information and ideas thoutgbngues

www.manaraa.com



31

and responses, resulting in communication and joint construction of meaning about a
particular topic” (p. 83). Rubin and Rubin (2005) made the following suggestions for
conducting qualitative interviews: Identify interviewees who know about yseareh
problem from first-hand experience or direct knowledge, ask them questions about their
experiences and knowledge, and listen intently to their answers. Then keeprijg sintil
you have a good, rich, and credible answer to your research problem (p. ix). '5£00%)
stated that interviewing begins with an interest in understanding the exqasrief other
people. An interviewer wants to make meaning out of those experiences ana ltbsn t
stories. The stories of worth in this study were the life experieriaisplaced workers in
community colleges.

There are several types of interviews, including structured, semistdctaind
unstructured. | conducted semistructured interviews as | found them useful inrexgier
lived experiences of the participants more openly, which allowed the inteesdwexpress
their opinions and ideas in their own words. Using this design, | was able to “listéullga
to the participant’s responses and to follow his or her lead” (Esterberg, 2002, p. 87).
There are several formats an interview can take. How an interview istfedn@pends
largely on the goal of the research. To fully understand each participantitseexpel chose
the three-interview series designed by Dolbeare and Schuman (as cigdihnmais 2006, p.
17). Seidman described the three-interview series:

1. “Interview One: Focused Life History — In the first interview, the in®mar’s

task is to put the participant’s experience in context by asking him or heras tell

much as possible about him or herself in light of the topic up to the present time”

(p. 17).
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2. “Interview Two: The Details of the Experience — The purpose of the second
interview is to concentrate on the concrete details of the participantshpliesd
experience in the topic area of the study” (p. 18).

3. “Interview Three: Reflection on the Meaning — In the third interview, we ask
participants to reflect on the meaning of their experience” (p. 18).

During the initial interview, | collected data on each participant’s tdeys Using pre-
established open-ended questions, | gathered information that set up the comizst fofr
the following interviews. Those questions allowed me to develop a rapport and trustewit
participants. Interview two focused on the study and their experiences aselsplorkers

in community college. In interview three, | provided the participants with samegging
themes and asked them to reflect on those themes.

Thus, | collected data by conducting three individual, 60-minute, in-depth intstview
This approach allowed the participants to reconstruct their experienceinpatthe context
of their lives, and reflect on what it meant to them. | was able to place the pdremom
within the context of the lives of the participants and those around them. Framing the
interviews within this context gave me the space to explore the meaning bekind eac
experience of these displaced workers in community college.

Seidman (2006) suggested spacing interviews from 3 days to 1 week apart. Due to
travel conflicts, | had to conduct some of the interviews a week apart. | cothdwotef the
participants’ first interviews on one day, then waited three days to conducttmelse
interviews by phone. A week later | returned to speak with the two participamsdoat a

face-to-face third interview. With the other four participants | conductefirgtenterviews
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face to face and the second interviews via telephone with 2 or 3 days spasiegrbeach.
The third interview was held a week later, face-to-face, to reviesvgng themes.

Seidman (2006) suggested that alternatives to the three-interview stareture
acceptable as long as structure is maintained. The structure must allgavtibipants to
reconstruct and reflect upon their experience within the context of their Begause my
time for travel was limited and the displaced workers were busy, altesdb the three-
interview series were necessary. | still was able to maintairreédédity gained though the
three-interview series to collect rich descriptive data from the ppatits.

The interviews | conducted were phenomenological in nature. According to Tesch
(1992), “Phenomenological interviewing is to gain access to the meanindiaidual
makes of his or her own experience” (p. 63). Kvale (1983) described six possible phases i
phenomenological interviewing:

1. “The interviewee describes his or her life-world with respect to the phe&oome

of interest” (p. 180).

2. “The interviewee discovers new relations, sees new meaning in his oeher lif
world on the basis of the spontaneous descriptions” (p. 180).

3. “The interviewer during the interview condenses and interprets the meaning of
what the interviewee describes and, perhaps, sends the interpreted meaning back
for confirmation or clarification” (p. 181). | did show a copy of my interpretations
to the participants and they all agreed | captured their story acguratel

4. “The interviewer or another person alone interprets the completed and bashscri
interview on three different levels: (a) the self-understanding of theviexeze;

(b) a common-sense interpretation that involved extending the meaning of what
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the interviewee said by reading between the lines and by drawing in broader
contexts than the interviewee did; and (c) more theoretical interpretadiase
on, for example, an existing social or sociopsychological theory” (p. 182).
5. “The interviewer gives the interpretations, based on his or her analyises of t
completed interview, back to the interviewee in a second interview” (p. 182).
6. “There may be an extension of the description—interpretation continuum to
action” (p. 182).
During the third (final) interviews, the participants and | reflected oimtieeviews, the
overall study, and how their experience as a displaced worker affectelividsein
community colleges. It is important to note that this study did not include all sigphsied
above and that those stages did not need to be followed in chronological order. Phase 3
suggests the interviewer during the interview condenses what the interveedead
returns the interpretations back to the participants (Kvale, 1983). | ethnifeanings with
the participants but did not interrupt excessively during the interviews. | did nothea
interview to appear too structured where participants would not be comfortablssexgre
the views.
Insider/Outsider Status
As mentioned previously, my “insider status” was instrumental in my atality t
connect with the participants and build trust quickly. Schwandt (2007) described the
differences between insider and outsider perspectives: An internalisiaer perspective
holds that knowledge of the social world must start from the insider or sociakaatogunt
of what social life means. To know the world of hunaationis to understand the subjective

meanings of that action to the actors. In contrast, an externalist or outsgjergbiee argues
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that knowledge of the social world consists in causal explanations of human behavior
(Schwandt, p. 152)
Data Analysis
Qualitative data analysis is “the process of bringing order, stry@ndemeaning to
the mass collected data” (Marshall & Rossman, 1995, p. 111). Moustakas (1994)edescri
method of organizing and analyzing phenomenological data derived from methods sliggeste
by Stevick, Colaizzi, and Keen (as cited in Moustakas). The following stepsesented in
the order of analysis:
1. Using a phenomenological approach, obtain a full description of your own
experience of the phenomenon.
2. From the verbatim transcript of your experience complete the following steps:
a. Consider each statement with respect to significance for description of the
experience.
b. Record all relevant statements.
c. List each nonrepetitive, nonoverlapping statement. These are the invariant
horizons or meaning units of the experience.
d. Relate and cluster the invariant meaning units into themes.
e. Synthesize the invariant meaning units and themesid&scription of the
textures of the experiendaclude verbatim examples.
f. Reflect on your own textural description. Through imaginative variations,
constructa description of the structures of your experience
g. Constructa textural-structural descriptioaf the meanings and essences of

your experience.
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3. From the verbatim transcript of the experience of each of the othereargiesrs,
complete the above steps a through g.

4. From the individual textural—structural descriptions of all co-resea’cher
experiences, constructcamposite textural-structural description of the
meanings and essences of the experiantegrating all individual textural—
structural descriptions into a universal description of the experience reprgsent
the group as a whole. (p. 122)

| used Moustakas’s (1994) method of organizing phenomenological data as a guide in coding
and analyzing the data | collected from displaced workers in communigges! In
addition, it provided a useful format to complete data analysis.

Throughout the interviews, | reflected on my own experience of being a displaced
worker and the interactions between the participants and myself. | mentioned my
Positionality at the beginning of the interview to the participants but did not coihtinual
relate their experience to mine verbally. | began transcribing the tatgeediews between
interviews. | also transcribed by hand the six audio-taped interviews liciaadover the
phone. | started to analyze data after my first interviews on July 30, 2009 and continued
through my last interview on September 22, 2009. After | completed transctibegan
open coding, “working intensively with the data, line by line” (Esterberg, 2002, p. 158),
developed tentative ideas, and placed them into “invariant meaning units and themes”
(Moustakas, p. 122). Specifically, | made notes in the margins of my transcripts and
highlighted passages in the transcripts using different colored markerspéach c
representing an emerging theme. | placed the content of each emerging tloeane int

Microsoft Word document. Through horizontalization data analysis, these unitedeas
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themes that led to interpretations and findings. Horizontalization is the shegeall data
are treated as having equal importance and weight before being clusterédmes
(Merriam &Associates, 2002).
Trustworthiness

The concept of trustworthiness is a key component of qualitative research.udse iss
of credibility, transferability, dependability, and confirmability (Linc&lrGuba, 1985) were
addressed throughout the study.
Credibility
Marshall and Rossman (1995) explained that the goal of credibility “is to deatertbiat
the inquiry was constructed in such a manner as to ensure that the subject wéslyaccura
identified and described” (p. 143). Credibility was maximized through the processdien
checks and peer debriefing. | utilized member checks by asking each patticipaview
the data and my analysis in order to determine the accuracy of my irdégmeand
findings. Member checking is the process when the researcher takes thafitfiorobtained
from the participant back to them and discusses what has been said as webksesattoher’s
interpretation of the data (Jones, 2006). Maxwell (2005) stated that member cliecitieg
single most important way of ruling out the possibility of misinterpretiegmeaning of
what participants say and do and the perspective they have on what is going on” (p. 111).
telephoned participants and reviewed transcripts of each individual’s inteovreember
check. Member checks provided participants the opportunity to comment on my
interpretation of the data (Lincoln & Guba, 1985; Merriam & Associates, 2Mitgover, |
conducted several peer debriefing sessions with two of my fellow dodiedahss. During

this debriefing, | presented my findings and asked them to question and comment on the
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study. They both give me positive feedback and could follow how my themes had been
developed.
Transferability

Transferability was completed via rich, thick descriptions of the data aadlelty
goal was to provide detailed information about the experience of displaced workers in
community colleges. This detailed information and analysis was designedrtsptirt
readers to the setting and give the discussion an element of shared egpé(iéraswell,
2003, p. 196). Transferability was assured by interviewing men and women displaced
workers with similar experiences at three different community colleges
Dependability

Dependability is achieved when the researcher “attempts to account for ghangin
conditions in the phenomenon chosen for the study as well as changes in the datgn cre
by increasingly refined understanding of the setting” (Marshall &sRa®, 1995, p. 145).
The phenomenon in this study is the experience of displaced workers in commuadg.coll
Two of the participants were from ECC and our interview was conducted in the academ
achievement center. The other four participants were interviewed on their esmpls
participants who | interviewed on campus selected the location (e.qg., privaténrtdcen
campus library and quiet space in the student center). The location of the interdiews di
make too much difference in the data collection process. Although | did want to observe
them in a classroom setting, | was not granted permission. All of the everes felt

comfortable and spoke openly about their experiences.
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Confirmability

Confirmability is the establishment that a study’s findings, interpogtsitiand
recommendations are supported by data. A major technique in establishingnabilify is
the confirmability audit or audit trail (Lincoln & Guba, 1985). The audit traihéeskeeping
of records that have been collected, created, and utilized during an inquiryafiéhene
categories of records that constitute an audit trail (Lincoln & Guba, 1933awadata (e.qg.,
written field notes, recorded materials), (b) data reduction and analgdiscts (e.g.,
condensed field notes), (c) data reconstruction and synthesis products (e.gs fmding
conclusions), (d) process notes (e.g., methodological notes), (e) matdathgito
intentions and dispositions (e.g., personal notes and expectations), and (f) instrume
development information (e.g., observation formats and surveys). This quabtatiyedid
not produce materials such as surveys and observation formats. | kept recorde fodinet
five categories for audit trail purposes. | maintained a reflexive jouragalricluded the
following (recommended by Lincoln & Guba): (a) the schedule and logistite atudy; (b)
a personal diary for reflection, speculation, and insights; and (c) a methodblogita
record decisions and rationale related to methodological choices.

Delimitations

As noted in chapter 1, this study examined only workers displaced due to plant
closures in rural cities and attending community colleges. Howevesttidy could
definitely be replicated by examining displaced workers from any dowhs@apany

attending community colleges or 4-year universities.
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Limitations
The principle limitation surrounding this study was the sampling of particgpant
Given the fact that displaced workers were not identified by the institutiesedurch office, |
was not able to access information as to how many displaced workers werepiactioidar
company and in what programs they were enrolled. | wanted to enrickutdysby
examining how many displaced workers received funding and which programs enrolled the
most displaced workers.
Summary
This study was undertaken to better understand the experiences of displaced workers
in community colleges. This chapter included a review of the qualitative methodotdpg
study: epistemology of constructionism; theoretical perspectives of tiessstégrief theory
and phenomenology; and methodology using phenomenological interviewing procedures. |
used the three interview series of phenomenological interviewing to colladralat 6
participants. | analyzed the data using open coding to develop themes designacttdrens
research questions. Chapter 4 is dedicated to presenting and discussing tsegptbie

three men and women who were chosen to participate in this study.
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CHAPTER 4
PARTICIPANT PROFILES

This chapter presents a description of each participant and an insight intivéiseir
and educational experiences in community college. The profiles, although commehens
will provide only a small glimpse into the lives of each participant. The infioma
presented here reflects their educational background prior to commungge;dheir job
experiences, and their journey through community college.

Participants

The six participants interviewed for this study were three men and threenvom
formally employed by The Plant, The Factory, or Industrial Unit compamilesva.
Pseudonyms were used to conceal participants’ identity, places of employmdaent, a
community colleges attended. A male and a female displaced worker frornaapany
were interviewed. The participants ranged in age from 32 to 55 and were etnijologere
than 10 years by these companies. Two participants were in their 30s, two tezie early
to mid 40s, and two were in their 50s. All participants were White. The 10 years of
employment criterion was chosen to establish workers who perceived an identity and
connection to their place of employment and their job title.

Table 2 provides a summary description of each participant including each program
of study. The data in the table were all self-reported. A detailedipléscrof each
participant follows; the following profiles provide a brief description of the@péants along

with other personal information as it is relevant to the study.
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Table 2.Participant Description Summary

Former  Yrs. with Marital Community  Program
Pseudonym Age employer company status Children college enrollment
Ann 39 The Plant 12 Single 2 North Nursing
George 32 The Plant 11 Single 3 North Mechanics
Jeff 55 The Factory 30 Married 2 East Btiﬁ;r(;ess
Kim 53 The Factory 10 Married 3 East Busm_ess
Admin
Karen 43 Industrial Unit 10 Single 2 West C“m'.nal
Justice
Tim 43 Industrial Unit 10 Married 2 West Surveying

Ann

My story is a little different from other people’s story at The Plant. hwas

devastated as the other people were about losing their jobs. My educational

background is different than a lot of the people working there and | had more
opportunities in life than most people living in the town.

Ann, a 39-year-old mother of two who grew up in Rural City, lowa, explained that
her mother had dropped out of school in theyBade to work at a gas station her dad owned.
She eventually attained her GED in the summer she turned 18. Ann’s father fingined hi
school but chose to work right away. He started a dry ice factory that nmade hi
multimillionaire. Later he sold it and retired at the age of 40. The belief thatonhe make
millions without an education soon disappeared. Ann explained:

My parents think those days are over and that people need an education. That is why

they sent me to boarding school. | had a totally different educational exqeefrem
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my friends who were in public school. | feel | was highly educated whereas in public
school they don't teach the students how to write well and think critically.
After high school Ann proceeded straight to community college but dropped out during the
first year when she met her then-husband (Ann was going through a divorce attbéthm
interview). She shared with me:
| got pregnant. | got married. | had a couple of kids and stayed home for ahehile t
| started working at The Plant for 7 years. Then | quit, went back to school, then qui
school and went back to work for The Plant for another 5 years. | was so close to
graduating with a Medical Lab Technician degree but there aren’t any jobs$ in tha
area.
When asked further about the lack of jobs she said,
If you look at the hospital setting, on one shift there may be 30 nurses and only 2
people in the lab. It is all automated in the lab so you don’t need a lot of lab techs. It
is kind of hard to get a job then.
The interview began to progress toward her experience at The Plant. Sheeekplai
that she did a lot of quality control in the factory. Her boss was a firm belreeducation.
He knew that everyone would eventually lose their jobs at The Plant. Having imsitiie
layoffs that was approaching, he convinced Ann to go back and finish her education. She
commented: “I went back because of him. | finished my medical lab techniciaeedaut
now | am working on my nursing degree. | chose nursing because there are a lot of jobs
everywhere.”
Ann was planning to move out lowa because most businesses in the city revolved

around The Plant. Other participants in this study shared the same séatimgt The

www.manaraa.com



44

Factory in lowa. The Plant and The Factory both were manufacturing wasttedryers.
There were a lot of small companies that were servicing The Plant andtwdfeioiva the
other companies would close too. Ann said:

It is the same situation as The Factory. The 20-year veterans areistjlittryrold on

to the belief that it won’t happen to them, but it will. They are the ones that are most

affected by this layoft.
Ann went on to describe her feelings about her coworkers.

| am really going to miss my friends. The people | worked with becameiemgé

and were like family. They travel from all over lowa just to come to work for The

Plant. You just don’t run into them at the grocery store because they don't live in

Rural City. If you don’t see them every day you lose touch. It will be a ldoely

when The Plant leaves.

During the interview Ann was asked to explain her classroom experiences in
community college. The first day of school was filled with fear for Ann. Whensalked in
the room she noticed 15 people who were at least 10 years younger than she soesea
who 20 years younger. She explained:

It was kind of depressing. | could have been some of these girls’ mothers. At first

thought “why am | starting a new career at this age?” That feelingameayt because

the girls were so nice and | remembered | had more life experience thahdlzed
had experience with kids so | could easily deal with these girls.

George
George, 32-year-old father of three, was the youngest participans istidly. His

mother and father did not have degrees and stressed the importance of workigg. Geo
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moved from lllinois to Rural City, lowa, and worked for The Plant for 11 years.adiedt
off on the line painting the washers.

| got my start at The Plant working on the floor, painting washers. After abgrdr

| started moving up the ranks and was the paint supervisor for the last eight year

was in charge of quality control for the paint department. | worked hard and moved

up the ranks. | made $30 an hour plus overtime.

In March of 2009 he was laid off. He went through hardships and indecisions on what
to do next. He had three children, a mortgage, bills and more responsibilities. Gadege st
asking himself questions as to what he was going to do with his life to make a living.

| had to figure out what | would do for money. | was laid off but I still have

responsibilities and kids to take care of. The bills don’t stop coming when you lose

your job. | hated going to the mailbox because | knew there wasn't a chneke.

There were only bills, bills, and more bills.

George faced the reality that his high school diploma and lack of a collegsieduc
was not enough to find employment at the same pay. Now that he was unemployed the
hardest part for him he said was trying to figure out how he could get a jolustith igh
school diploma. He said the chances are slim:

There are too many people laid off and not enough jobs. With the economy the way it

is now | have to compete with college grads for jobs that you normally didn’t need a

degree for. At one time a high school diploma was enough. The chances are slim that

| will get the kind of job | want. | will have to take what | can get or go back t

school. | am going back to school.
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George stated he worked unofficially as a mechanic in the past. He coufzphot a

for regular mechanic positions because of his lack of certification. Hegaon his

friends’ cars in the alley behind his house. "I fixed a lot of my friends’ catsipast but |

am not certified. | tinker around on the weekend but | am not sure if this is sometiang |

to do full time.” He expressed getting certified as a mechanic would probalbis best

option in supporting his family, and that

| wouldn’t mind being a mechanic but | would really like to pursue my dream which

is to be a pilot. | have always wanted to do it. | love flying. When | was a Kidstha

what | wanted to be but my parents said | needed to work and forget about that. They
thought it was unrealistic. Now is the time for me to do it because of the funding. |
can pursue my dream if | want.

George was eligible for the government’s TAA program which would provide him

the funding to attend community college. He was enrolled in the auto mecpaygcam but

was considering changing to the aviation program. He described his appraledrmit

returning to the classroom:

Jeff

| was kind of afraid, well not scared, but it was an odd feeling. | had been out of
school for so long, not used to doing homework. Definitely not used to studying. |
don’t remember what | learned in high school. Now | had to go to class with these
kids. | felt old. | know | look young but | feel old when it comes to them. It was

awkward at first going back to school but | am getting used to it.

Jeff formerly worked for The Factory in East City, When | asked him absut hi

parents’ views on education he said they were not educated past high school. He gfds brou
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up knowing that he would get a job when he was old enough to work. Education was not
stressed in his home. Hard work and providing for a family was the focus. Most of his
relatives had the same values. Many of Jeff's family members workdeedtalctory as well.
It was what everyone expected. They were good paying jobs right out of high.school
When Jeff was told he would be laid off from The Factory he was numb at first. With
The Factory closed, Jeff mentioned that there were a few things he misskd and t
particular thing he did not miss about The Factory was the heat.
| miss the money. | miss the people but we don’t miss the hard work and the heat in
the summer. When it is 90 degrees outside it is 110 degrees inside. There was no air
conditioning or anything. It got hot! It took a toll on you by the end of the day.
You're ready to go home. Now when | walk out of the air conditioning, | notice it is
nice not to have to be in that hot building.
Jeff, a 55-year-old father of two, had been working for The Factory for3@vgears
and had felt he would retire there. When he heard of the upcoming closure he, unékaf som
his colleagues, had started to prepare for the worst:
Our situation is different. We heard about it 2 years ago so we made sure we got
everything paid off. The only thing we owe on now is our house. All of our vehicles
are paid for. We are really scrimping right now. Trying to figure out howrere a
going to pay for two kids in college right now. We're doing pretty good. It's angaz
how less you can live on if you really try.
He went on to describe his experience of when he was told he was laid off:
At first you are kind of stunned. But, I've been here for 30 years; what am | going t

do? I'm 55 years old. There are not a lot of places that will hire me right cftrie.
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Then you worry about how you are going to pay bills, insurance is a big, big thing.

My wife was working full time so she could get the insurance. You just think about

all of those things. | had a pretty decent wage where | could go out and do pretty

much what | wanted. Then you have to stop and think well | can’t do this and | am
not going to be able to do that. All of that is kind of scary.

The fear of not being able to provide for his family assisted Jeff in making the
decision to return to community college. He stated that after 6 months of delatinig a
whether or not to go back to school he decided to pursue business information systems.
Returning to school was a complete change for him. He described his experience

Well, it's a lifestyle change, | know that. First thing | noticed thatngetthe most

was I'd go to The Factory from 6:30 am. until 3:00 pm. So | had from 3:00 until you

know to go to bed or do whatever | wanted. Now | go to my classes then | have to

come home and do my homework all night. At first | thought this was going to be
hard. | thought I'd have quite a bit of free time. Well, | don't. It's a rudekawiag.

When asked to describe his experience in community college he expressed that he
had to get caught up with some of his math classes. He added that in order for him to be
eligible for the college core classes he needed to take remedial rigethraAwas a difficult
class for him.

| spent a lot of time trying to work on the math problems myself. | hadn’t had math i

so long | have forgotten how to do it. Eventually | gave up and went to get some

tutoring. It helped a lot and there were a lot of older people in there as welggetti

help. It was nice to know | wasn’t the only one.
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As the interview continued Jeff stated that he is majoring in business iifmmma
systems. He expressed that he was confident that there will be jobs ir#his ar
| have a nephew that works for Target and he’s a computer programmer for them.
I've talked to him a little bit about what opportunities are available. He saichtkey
pretty much wide open. At first | thought about going into accounting but | have a
cousin that works for a law firm in accounting. She said with a 2-year degrge at m
age it's going to be hard to get a good paying job in accounting because most of them
want 4-year degrees with 5 years experience. So by the timelll tipett & should be
retired.
Kim
Kim, a 53-year-old mother of three, had worked for The Factory as an office manage
for over 10 years. Her family believed in education but neither of her pdradtattended
college. She stated, “I grew up in a small town where the focus was on working in The
Factory.” Kim wanted to do something different with her life instead of workin@he
Factory: “l worked in the community for about 14 years before | started workiftgea
Factory. | wanted to get an education but | would start classes and then have toaiep bec
of family issues.” She thought about finishing community college but chos¢ reegeed
instead. Her focus became her children and her husband. Eventually she went to work for
The Factory.
There were a lot of good paying jobs in The Factory. The whole town basically
worked there and many employees have been working there for 20 or more years. |

chose to work there when my children were old enough to go to school.
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Although she didn’t manufacture any washers or dryers her plight of losing her job
had some of the same effects as the others. She stated:
When you are told that you are going to lose your job and you are 50 years of age,
you thought you were going to retire there it is like someone pulled the rug from
under your feet. My husband works but it is difficult to live on one income with three
kids.
After reviewing her options on employment or continuing her education Kim decided
to enroll in community college. She described her experiences in the classroom
At first | was reluctant to enter the classroom knowing that | would Bestudents
who were right out of high school. | eventually got used to it since | was the one with
real work experience. These kids haven’t worked for as long as | had. bleds a
mentor a lot of the students because | guess | have the mothering personality.
Tim
Tim, a 43-year-old married father of two, had lived in lowa all his life and woiked f
Industrial Unit for over 10 years. He had been a press operator. He had woikeg a lot of
temporary jobs around the city, including construction, before he went to work fotrlakdus
Unit. Tim said he hadn’t wanted to work at Industrial Unit because he felt the vadvah
worked there. He commented: “The jobs paid well there but | wanted to do something
different. | tried not to work there but after my temps jobs ended eventually | founcyny
to Industrial Unit.”
| asked Tim to describe his experiences of job loss and his journey toward community

college. He replied:
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When | was told they were laying off | did not know what to think. | had been
working there for over 10 years. | got into the routine. | knew what my jolangs
how to do it. | worked the paper press and basically it was an easy routinebance y
get used to it.

When Tim was finally laid off he said he was shocked and confused:

It was scary knowing that you have to get back into the workforce and compete with

everybody. It finally dawned on me that | was unemployed. | didn’t know what |

wanted to do. | think the unknown was the scariest part of being laid off. You just go

numb because you don’t know what is coming next.

Tim decided to look for employment in areas he felt were hiring. With his prior work
history he felt he could easily get a job. He explained:

When | got out of high school | just went to work. Wherever they hired me | would

do the job. | was a janitor, painter, plumber, construction worker, you name it. | had a

lot of different jobs. | didn’t have a degree and | didn’t think | needed one.

His lack of education past high school hindered Tim from getting the desired positions.
After repeatedly getting turned down for jobs | realized that | had to do something t
make myself more marketable. What | had been doing wasn’t working anymore.
They don’t need press operators because a lot of factories are clogjnged 1 had
to go to school. | took the funding and went to community college.

Tim described his family’s views on education and the role it played in his de@sion t
presently pursue community college:
My parents thought high school was as far as you needed to go. Their parents didn’t

stress it so my parents didn’t stress it. | think it was mostly a finan@alicle. We
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didn’t have a lot of money so they were not putting any college thought in our heads.
They thought it was more important to work than go to school.
Tim stated there were not any college role models for him to emulate:
No one ever said school is what you are supposed to do. No one said college is where
you are supposed to go. College was so far out of people’s minds because no one was
doing that. Everyone went to high school and then got a job. The whole town did that.
After one year of applying for different positions with other companies &aized
that he had to do something to improve his situation, so he decided to look into community
college to better his education. He enrolled in the surveying program. $orilul his
experiences in the classrooms:
| felt very uncomfortable in the classroom. | realized that | had a diffexeeit of
maturity. My maturity level was quite different than the students who were much
younger. It was also difficult for the instructor to keep their attentionwimpacted
my ability to get an understanding of the material because of the students being
immature. On the same token they had a lot of energy or a lot more enthusiasm about
the whole concept of surveying. | found that to be a positive as opposed to negative.
Tim was studying surveying and explained his reactions to the coursework.
Some of the coursework was difficult because | had to spend a lot more time on it
than | thought. | think just getting back into the framework of being able to
understand the concepts and material | was reading was difficult. Alggetbre
hardest. You have to keep up with math and memorize those formulas you forget if

you don’t practice. | go to tutoring a lot.
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Karen
Karen, 43 years old, was the mother of two teenagers, a 15-year-old son wdno was
star athlete on the varsity football team and a 13-year-old daughter shaayang
numerous sports. She explained the role education played in her background as aredild re
in lowa. She made the statement: “Neither parent went to school. Dad and mom both worke
for the same company for 20 years.” School was not stressed by her.pEnegtdid not
mention that college was a choice for her after high school. She said, “Kals fafiat their
parents do.” When she graduated from high school she wondered what she was going to do at
the age of 18. She had no examples of what else to do except work. Her parents never
mentioned that she had options for what do with her life. They never suggested that she could
go to college and major in criminal justice or that she could do almost anything she eve
dreamed of doing. Karen explained:
| decided to go to community college back when | was 18. Since | had no guidance
from my parents on what courses to take | just looked at the catalog and picked the
shortest program. It was such a waste of time. | was not interested in tiaé Dent
Assistant program. | did not really want to put my hands in people’s mouth and fix
their teeth not to mention the bad breath. | do not know what | was thinking.
Karen went on to describe her experience further:
If someone had suggested back then that | could have been a cop | would have been
one. No one did. They all just wanted me to get an office job and work. | had no
support to stay in community college so | dropped out and started working as a
secretary. | went on and became a mother of two. That is why now | stregidsm

that they can do anything. | explain to them different options and support their
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interests. | also stress the importance of a good education and | want themgo bot

to college. My daughter is into forensics and | tell her she can do it.

Following what was expected for her by her parents, Karen became an amgount
clerk for Industrial Unit. She worked there for 10 years and was told that the cpmasn
downsizing and she would be losing her job. She described what it was like for her when she
lost her job:

Immediately, financial worry set in. | wondered what | was going to do since

unemployment wasn’t going to cut it. It wasn’t going to cover what | rieedeered

as far as finances go because | have my own house, car and | am a singlearent. S

those were the main things on my mind.

Karen wasn’t as panicked at first. She was stunned, but knew she was going to get
unemployment and she would be able to work one day a week for them. She would still earn
money from a day’s work. She also mentioned that she was collecting child suppert for
two children. Since money would be coming in from those sources:

| knew | wasn’t going to completely fall apart because | had money camiiige

job market was not going to be what | wanted it to be. | started to worry about how |

was going to continue the lifestyle that | made for myself.

There was a significant pay cut in the jobs she had been applying for. Shelstatedst of
them were paying $7 an hour and she had been making significantly more. Kardredes
her decisions to attend community college and how long the process had taken:

It was pretty much an immediate decision because | wanted to go into a fieldlwher

would always have a job. There is more guarantee than the one | had and | knew the

pay rate would be what | could manage and still keep my house.
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As the interview continued Karen stated that she was majoring in crimstile.
She expressed that she was confident that there would jobs in the probation ared, She sai
figure there will always be criminals so they will always need probatfficers.” The
journey through community college was difficult for Karen but not as difficutthe first
had thought. She had had reservations about attending school because sheadradirt fatr
so long. She described her thought process before making the final decisiondo atte
| thought that | would not be able to keep up but they make it very easy to fit into
your lifestyle as an adult with kids. At this point in my life the coursekwaas easier
than | expected. The only challenging class was Algebra.
Summary of Participants
Although the participants expressed a variety of views and challenges, ilagtss
in their experiences in being laid off and their educational experiences muwuty college
offered a wealth of data. For example, Karen and George were attendimgicyncollege
to pursue their childhood dreams. Karen wanted to become a police woman and George
wanted to be a pilot. Jeff, Ann, Tim, and Kim were pursuing careers based ondtwsiovi
job probability. All participants were confident there would be employment@itapleting
community college. Chapter 5 will explore the main themes of this study with sagpor

evidence found in the data.
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CHAPTER 5
FINDINGS

The purpose of this study was to describe and illuminate the life and educational
experiences of displaced workers enrolled at community colleges in Towsachapter is
dedicated to presenting the findings from this research study. The findingslevered
through phenomenological data analysis (Jones, 2006), which yielded five diffenerets
related to the two primary research questions guiding this study:

1. How do displaced workers describe their life experiences while enrolled in

community colleges?

2. How do displaced workers perceive community colleges in providing substantial

retraining and new skills for gainful employment?
Themes and Analysis

The five major themes that emerged from this study were: (a) mixetians, (b)
adapting to an environmental change, (c) perception of community college, (@)eohegss
for new employment, and (e) probability of employment opportunities ioealirey
economy. Each theme is presented in the context of the stages of griefahedis/process
of acceptance and growth. Themes were chosen based on participant’s words. Ksy phrase
were used as they related to the grief theory. A brief overview of the therhoggsfol

The mixed emotions theme was extracted from a quote one participant used. It
described different emotions ranging from anger, indifference, dewstatintentment,
acceptance and the stages of grief (described below).

The adapting to an environmental change theme describes the newoatassro

environment the displaced workers entered. This setting differed from thdaoturing
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plants where displaced workers spent 10 or more years. The experience ofomdting
environment and entering an extremely different environment caused shock for sbme of
participants.

The theme of perception of community college elucidates the participant’s opinions
and views of community college prior to and during their enroliment. They expréssed t
experiences of entering a classroom with younger students and thesgrogrculminating
in acceptance of the students and becoming mentors.

The preparedness for new employment theme explains how the parsicifantd
their coursework and program enrollment in preparation for new employment. They
explained how their retraining and learned skills could help them compete irstjokay
markets. This theme exemplifies the growth stage of grief in which iparits mourned,
accepted job loss, and prepared for new opportunities.

The final theme of probability of employment opportunities in a recediogamy is
based on participants’ expectations of new employment after completingribgiams. The
confidence the participants displayed in this theme was immense. Althougippatt were
confident, there was also an underlying sentiment of fear. At the time stulisthe job
market was receding. Participants expressed that they had choagrngin skills needed
in high demand fields, but the number of job openings was unknown.

Although these themes may seem quite broad, each will be presented and developed
with references to participant data followed by its relevance to thiethyeiery.

The Stages of Grief
The natural psychological response to loss is presumed to follow an orderly

progression through distinct stages of bereavement and has been widely accepted b
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clinicians and the general public (Maciejewski, 2007). The first stage tbégnef was
developed by Bowlby (1980) and Parkes (1972) for adjustment to bereavement. The four
stages were shock—numbness, yearning—searching, disorganization—dedpair,
reorganization. Kibler-Ross (2005) adapted Bowlby and Patkessy to describe a five-
stage response of ill patiemtsawareness of their impending death: denial-dissociation—
isolation,anger, bargaining, depression, and acceptance. For this study | used thgesix s
of grief—shock and denial, anger, guilt, depression, acceptance, and growth—Ilater
developed by Sunoo and Solomon (1996). The stage tbegrief has been generalizeda
wide variety of losses including children’s reactitmparental separation, adults’ reactions
to marital separatiowjinical staffs’ reactions to the death of an inpatient, and for the purpose
of this study, job loss (Maciejewski, 2007).

There is a general sequence of grieving suggested to constructively tiigalbwoss
(Blau, 2008). The first emotion experienced is denial resulting from the shoclgf bei
notified about the impending job loss. Participants in the study articulatettielydiad
received written notification from their employer and workforce developaiamit the
layoff years in advance. The next emotion is denial, which acts as a dftéfethe
unexpected news and allows the individual to mobilize other defenses. Onpaatti
described disbelief regarding The Factory closing and had chosen not to look for
employment immediately. Anger is the emotion resulting from a feelibgtoayal (Sunoo
& Solomon 1996). Depression, the next emotion, is the feeling of sadness and withdrawal
due to loss or control (Blau, 2008). Over time displaced workers reach a stageschpea
acceptance. They are not as angry about their layoff. Blau (2008) positeithé¢hatis a

willingness to explore new possibilities. Through exploration there is hope for tine, ftitat
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is, that some type of positive opportunity will come” (p. 530). Displaced workers have
mourned the job loss and begin the acceptance stage. The themes below illtimainate
participants’ experiences.

Findings by Themes
Mixed Emotions

The participants stated that when they were informed about being laibpffiad
experienced mixed emotions. Some had gone through the stages of grief aghthes
following statements from the participants outline their experiencedadsd to the grief
theory.

Jeff had felt an initial shock when informed and then denial set in. He remembere
being forewarned about the plant’s closing but said he had not thought it would happen to
him. The next stage of grief he entered was guilt. Guilt is the feeliregpbnsibility or
remorse for some offense. He acknowledged earlier that although he hadgfegcially
for the layoff he was concerned about the other workers who were less fortukatev
some people who didn’t prepare and it’s really hit them in the face right now. Thelipave
car payments and a big mortgage payment and they’re struggling.”

Karen stated that she had not been that devastated because she knew she was not
going to completely fall apart because she had money coming in.

| think | was more angry with my kids’ father than | was about losingathel jthink |

just transferred the feeling toward him. | felt stuck. He left us and now thidast.

my job, now what?

Karen was asked to explain her thought process of losing her job and them making the

decision to go back to college. She said,
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At first | was kind of shocked but financial worry set in. | was wondering haasl

going to pay my bills. I wondered why all this was happing now at the samd time.

guess | was in disbelief and then | didn’t feel like doing anything. That dast'too

long because of the kids. When you have kids to support you just have to find a way.

That's why | went back to school.

Karen’s experience can be summarized using the grief theory as welkeshibed she had
felt shocked, angry, and depressed and then had found her way toward acceptance and
growth by making the decision to return to community college.

Tim'’s experience of job loss was different than Karen’s. Both stated they wer
devastated, but the level of devastation was not equivalent. Tim describled e in the
depression stage after losing his job. Bowlby (1980) suggested that depresssonavaal
mood most people experience on occasion and is an” inevitable accompaniment teany stat
in which behavior becomes disorganized as it like does after a loss” (p. 246). During the
interview Tim revealed he had difficulties concentrating on everydayiteeti He further
explained that simple tasks where routine was involved were forgotten:

| would forget how to do the simplest things. | would start something and then forget

what | was doing. One time | was making coffee and | forgot to put theecioftthe

filter. The water started flowing through the maker but there was no coffee pot.

It was clear. | would stand there dumbfounded. | was pretty much in a daze for a

while and boy did | make a lot of mistakes. This was because | lost my job and my

work routine.

Tim was asked to describe his experience of job termination. He responded:
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| was devastated. | pretty much built my career working for the compahgveer 10

years of experience and it was a family-oriented company so it was hike/éne a

part of theirs so when they gave me the news it was so devastating. | had a horribl

time dealing with everything. My life changed the day it finally sunk ia$ w

unemployed.

He explained the loss of the job was like losing his family:

| will miss the people but not the job. You get so attached to the people you work

with. It is hard to let them go. | thought a lot about them at first but as timespasse

kind of move on. | have a family | have to concentrate on.
Tim explained he lost more than his job and the people he worked with.

| lost everything | had—family, home, income—and a lot of things | had

accumulated—vehicles, transportation. So | was now having to hitch a ride ta class

lot of times. Catching the bus most of the time was certainly an inconvenience but it
was something that | was just determined to do.

When asked to explain his thought process for returning to community college, Tim
said: “It took a year for me to decide to go back to school. | worked through my loss and
realized | lost but | gained. Losing my job meant | gained an education and hopdfatter
job.” Tim did not express how his experience related to the grief theory usingnlegerms,
like denial, shock, acceptance, etc., as the other participants. Insteactioe @fis
experience underlines the grief theory.

Five of the six participants expressed they would miss their coworkers butinot the
jobs. They explained their family needs came first and that had motivateddig® to

community college. Ann stated she had kids at home she had to take care of. Attending
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community college to become an R.N. is how she was planning to provide for her family.
George articulated his experience:
You can’t understand what just happened. Then you get nervous because you never
expected it to happen. | had to worry about myself but my main concern was my
family. The fact of life is there was nothing | could do about losing my job. You have
to keep going everyday grinding it out. You have to accept it and keep going. You
cannot dwell on what you can’t control.
Kim explained her feelings about job loss as “mixed emotions”:
| had mixed emotions about the whole situation. | was not happy about losing my job
and | did worry about how | was going to pay for things. | have kids so | went out
looking for any job | could get. | was kind of looking forward to starting a neeecar
and finally doing something | wanted to do. So | went back and forth on my feelings.
This thememixed emotionanswered the research question of how displaced workers
describe their life experiences while enrolled in community colléfas participants
described their emotions about losing their jobs and how that affected their qtiafay
They also described how that experience led to the decision to attend commurgsy. colle
Adapting to an Environmental Change
This theme emerged as participants expressed their views on enteritagsnearn
for the first day of class. This was a different environment from themdofactories. The
participants had to adapt to their new classroom environment, which included students of al
ages. The stages of grief are examined, as in death and loss, in adaptin@teinawnents
and change. Initially, because of the students and the setting, some partiwgrantsshock

as they entered the classroom.
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The unfamiliarity of this experience led Ann into the depression stage offi¢fie
theory. For Ann depression set in when she went to community college and saw thex young
students. She stated earlier that she felt old enough to be some of the students’ mother. She
also felt depressed about not being challenged in community college. The arkrdelwnot
challenge her. She expressed she never had to open a book. She moved into the stage of
acceptance when she realized that the students were very nice. She wasonalisigt them
in their course work, which showed the growth stage of grief. In thetigrstage Ann
overcame her depression and advanced to achieve her established goalsistiig as
others. She became an asset to the other students because of her age aodadducati
background and she was proud to help. She explained,
| helped a lot of students especially with the writing part. | don’t know if fies t
public schools in my area but people can't write at all. | spent a lot of timiaguvn
boarding school and developed a passion for writing. | would write in my journal
every night and write letters to my parents. In boarding school the teachara $pe
of time focusing on the mechanics of writing. When | got to community colleges |
disappointed that a lot of people don't like to write or know how to write well. | got
tired of the group projects we had to do with the younger students. They couldn’t
write well in my opinion so | would just edit the paper. | wasn’t going to tumlike
that. | have high standards.
Kim explained her positive experience in the classroom. She was not in the
depression stage like Ann when she entered the classroom. Kim was in tharaesfage:
| was excited to go back to school. | love the teachers. | was older than #lemof

but overall | had a very positive experience. At first | had to get used to the sewnes
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of my surroundings. | mean | walk in with my notebooks and materials for class and

then | see these young faces. The instructor is not that much younger thafetne. It

different but | am an out-going person so | just introduced myself to the cleas. |

able to mentor a lot of the younger students so | felt better about being in community

college.

Participants went on to describe their experience working with younger stud@ient
expressed views similar to Kim’s. He mentored the students as welhd#tpting to the
environment change. As he explained:

| had to get used to going back to the classroom. Don’t get me wrong, it was weird at

first. | got used to it. | am used to going to work every day. This was différead a

routine at work. This school stuff kind of messed that whole routine up. In school

everything was new to me for the first week. | reminded myself whyslimachool

in the first place. | didn’t want to complain a lot because | want to set a gaotbkx

for my kids. If | start complaining about school they will too. | want them tdrsee

importance of getting a degree and then a better paying job.
Tim continued to describe the classroom experience:

Being in the classroom with the folks who were younger gave me the opportunity to

share with them a lot of times my experience. Obviously, | had a lot of experienc

more than they did, and that made a big difference to them. They could ask me
guestions that they otherwise would not be able to ask their peers. | worked the press

so they would ask me a lot of mechanical questions like how did it work and what did

| do? | just started telling them stories about what my life was like working a

Industrial Unit.
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The participants also had to deal with difficult coursework. Jeff experteimitial

shock at the amount of time he had to spend on some of his assignments:

Going to school is a lot harder than | thought it would be. | didn’t realize in the
college level all the classroom time was used for lecture time and youmwasrk
outside the class by yourself. That was an adjustment. The first cladsvials

algebra and the teacher said you can expect 2 to 4 hours outside of class each day on
homework. | was like, “what are you talking about?” That's not what | was thinking.
It has been all right. It was nice to have someone in class that | could wdnik on t
with. Last summer | had a communication class and | had to give two spedutes. T
was a little nerve wracking. | didn’'t have to give speeches at works bwahe line. |
practiced my speeches over and over until | felt comfortable. When | gaiswlcl

was kind of nervous. | wondered what everyone would think of my speech. It went
well. I just remembered how much work | had to put into it.

All the participants commented on the amount of time and effort spent on class

assignments. Most needed assistance from the staff and tutoring servitepaRts were

not reluctant to ask for assistance. Karen shared her views on gettgtgreessirom the

staff:

| spent a lot of time in the academic achievement center. That was my newlhom
practically lived there. Anytime | had a problem | could go in there ancoifildn’t
understand it they would find me someone else who could help me understand the
math problem. It was great because when [ left there | felt better andstaudiethe

problems. It really helped boost my confidence.

She continued:
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| already know | can’t do math. So there is no need for me to pretend | know what |
am doing. | am trying to get A’s a B’s so anything that is going to helpchnewe
that goal | am doing it. Pride goes before failure. | am not trying tkeetavhole
bunch of classes. | am ready to get a job in the criminal justice field.
Karen adapted well to the new environment. She embraced the change of the Adfitieveme
Center’s environment stating that was her “new home.”
George was asked to describe his experience in the classroom as well. tdd bigua
classroom experience to his loss of employment:
It is exciting and brand new and scary. Going into the classroom is almoatyasc
losing a job because it is brand new. It is something you haven’t experiences in a
million years. Change is hard. You just don’t know the outcome and there is nothing
much you can do but prepare and wait and see what happens.
He continued:
| think the hardest thing about community college is math. Yep, math is the hardest.
You have to stay up on math. You have to keep practicing math. You forget the
formulas. | have to write them down. When | get home from class | tried to go back
over what | learned. Half the time | can’t remember all the stepsake ktbreak.
My mind gets overloaded with all this school stuff and life problems. | keep at it
because | need to get better employment.
The participants all explained their adaptations to the new environment as\aepositi
experience. Initially there was shock when entering the classroom andngngél the
younger students. Participants stated they processed through that stage aedsdans.

They were apprehensive about the coursework, specifically math, but wete addeive
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assistance from tutors and counselors. Through the guidance and assistarice §taufii
and fellow students, this led to a positive perception of the participants’ comroaitétye
experience.

This themeadapting to an environmental changeswered the research question of
how displaced workers describe their life experiences while enrolleadnimaaity college.
The participants described their classroom experience and adjustment to tiperyoun
students. The interaction between the student and their instructors wasezkflne
participant explained the negative impact an instructor had on the students yncance
classes. Other participants explained the coursework challenges amg#ukefor tutoring
services. Their overall view of their experiences in community collegepasitive.
Perception of Community College

In this section participants were asked to describe their overall opinion and
experience about the community college. The participants all explainediéves on the
community college as a positive experience. This theme reflectsadbptacce stage of
grief. Participants had prior fears about attending community college.bEgay to adapt to
the environmental change and to accept changes.

George said he liked the smaller classes and the fact that the instractooteatime
to spend with students:

My class is like 27 people | think. It's not too much. You kind of get to know the

ones you want to. Everyone has their own life so you have those students who just

come to class and then leave right when it is over. | don’t blame them. Some have to
go to work or pick up kids from day care or something.

He continued to describe the campus setting:
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| like the convenience of it and not having to walk 10 miles from the parking lot to

the building. Right now there is enough parking but some days | have to circle the lot

a couple of times to get a parking spot. It is going to get crowded if enmblime

increases, and it will. People are coming back to school because of the laygifts. Ri

now it is easy to navigate around the campus because of the maps and the signage. |
am able to find my classes. If someone doesn’'t know | am sure someone will be able
to tell them. The people are nice here.

Participants were asked about their decision-making process in enmolling i
community colleges. The recent presidential election influenced Kimisidedo return to
community college. She explained how she was encouraged to further her education:

Barack, Barack! Barack is very encouraging of moms going back to schdo$ at t

point. There are a lot of monies available. There’s just an overwhelming enthusiasm

from colleges that want to do everything they can to bring you in and get yaa start

That was a smooth process for me to get into school.

Kim was referring to President Barack Obama’s proposal to spend $12 billiohGyears

to improve programs, courses, and facilities at community colleges @&isher 2009).

The funds would position 2-year institutions to produce 5 million more graduates over the
next decade and facilitate a leading role in rebuilding the economy (ParscBeF).

President Obama proposed an increase in Pell Grants, the federal need-basedidtude
program, making it an entitlement (Parry & Fisher 2008)accomplish these overarching
goals, the president’s proposal would increase higher education access argltsucces
restructuring and expanding college financial aid and by making fedegabpre simpler,

more reliable, and more efficient for students (The White House, n.d.).
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At some level all the participants spoke of how the funding they were receiving
influenced their decision to attend community college. Tim expressed his priept@ncof
community college as well. Tim explained that in the past community cdikdya negative
connotation—he had believed it was for remedial students who weren’t smarhe@aoug
continue to a 4-year college. He commented, “I have a greater respestrfmunity
colleges after going through this experience.”

Tim continued,

The community college certainly was a step in the right direction for mertottedo

surveying. It gave me the opportunity to regain the confidence in the areas of math

and English and to some degree the science courses. Also, it increased mgsavare
that even though my age difference in relation to other students was piggtinlar
terms of the gap. It was really nice to learn from them and they learmfeom

He further explained,

That has certainly made a difference for me to go out into the marketplacealtebe

to relate to the younger generation. Another positive aspect of community gsllege

that there were various services that they were offering, like tutoring,tti@ght

was very beneficial. Also the financial aid package that is offered wagjgedy |

didn’t have a lot of funds available to me when | was applying for courses but

community college was very helpful in providing financial aid assistance.

Ann had a positive experience in community college as well, as refleched i
comments:

My experience in community college was good. | would highly recommend it to other

people especially those leaving the workforce and going back to school fortthe firs
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time. | think sticking them in a 4-year school where they walk into a lecture sbom
300 people is pretty scary. | sat in one of my friend’s classes at the dejlege
ages ago and was overwhelmed by all the people. It is not personal at all. Yipu reall
don’t get to know the instructor or the other students unless you sit by them every
class. It's kind of hard to ask for help let alone raise your hand to ask a quedsion. It’
intimidating to have 300 people looking at you thinking you are dumb for asking such
a question.

She continued,
When you work at a factory for so long you develop strong relationships. You
become sort of a family. When you come to community college and the clesses a
small it is comforting after you figure out that everyone is friendly.tltjusk you
don't get that in a class with 300 students. It’s just not for me. Community college
was a better choice.
Jeff felt that there were advantages to attending community csllegealso

recognized some of the disadvantages:
There are a lot of advantages for getting a trade degree. | think it's theé’sost, i
cheaper, it is a more hands-on experience and the teachers. The disadvagtag
some of the teachers. Well, it depends on the teachers. | think they could use more
guality instructors. | heard some of the students my age complaining aboutythe wa
the instructor teaches. He has another job. | think he is a lawyer or something.
Anyway this is all hearsay but they were saying he seems preoccutheativer
stuff. He cancels a lot of classes at the last minute without tellingutiergs. They

just show up for class and there is this note on the door.
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He continued,
People drive from out of town to come here to class. They are pretty upset when the
get here and no class. The instructor doesn’t realize that if he keepdingrotaess
the students can’t learn what they are supposed to learn to take the next sequence of
classes. They haven't really met the prerequisite. When the instructor doagerio
show up he is 15 minutes late. He just shows up with this sorry apology. I think they
should get another teacher for that class and let him be a lawyer somewhdfe else
this is how he does his law practice | sure don’t want him to be my lawyer. | also
think they need more teachers and more sections of classes. | have to scheifele my |
around school instead of school around my life.
Karen mentioned the complaints about her algebra instructor as well but in this
passage shared her acceptance of being a student again:
It is actually kind of nice being a student now. | don’'t have to go back to the nine-to-
five every day, but the money situation is still out in the forefront of things, but |
guess it has been kind of a break almost. Not to mention that it has been great to
actually be reading and learning something versus just sitting there pushing paper
daily. My mind was not getting stimulated by my job, so this has been pretty
refreshing. | love learning new things especially what | am inttest This
criminal justice program is definitely what | wanted to do so | antyphetppy with
my decision to go back to school.
The participants in this study expressed how their degree programs would phevide
needed credentials to obtain employment. As described earlier, Geartjen®ae that he

needed certification to become a mechanic. This thmsreeption of community college
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answered both research questions of how displaced workers perceive comwileggsan
providing substantial retraining and new skills for gainful employment andtmwdescribe
their life experiences while enrolled in community colleges. The paatits explained their
preconceived ideas of community college. One participant stated he thoughtimioynm
college had a reputation of being for remedial students only. That opinion changeldeonce
participant enrolled in community college. The participants describedhelyychose to
attend community college, their classroom experiences and how their degreensrogil
aid them in employment obtainment. Through the participants words the fleeception of
community colleggvas formed which again answered the research questions. The next
theme reflects the other participants’ views on how well community cotiegesework
would prepare them for employment.
Preparedness for New Employment
The participants all shared the sentiment that their community collegetiedutas
prepared them for future employment. George described his hopefulness foyrael as
well. Hopefulness is a part of the growth and acceptance stage. It is\g ommhanism used
to replace the difficult situations with more positive ones (Klbler-Ross, 18&8®yge
stated,
| think | will be prepared for a job when | finish. | have a more specialized tearni
program. It meets my needs. The specialized degree was my direct solution to my
unemployment problem. | will be able to get back to work in a shorter periodeof tim
instead of going to a four year college. | wanted to get back to working quickly and

with the funding this was the shortest time investment | could make.
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All the participants described their program of study and how it met thels n€n
described his program of study:
Actually the surveying coursework prepares you for doing project estim#ting
involves being able to go out and do site layouts for projects and it is also along the
lines of engineering where you are doing topographic maps of propergadly!|
didn’t have time to really take classes. So by me losing my job it gave me the
opportunity to pursue surveying.
He continued,
Our instructor worked in the area and did lots of surveying. It is good that the
community college hired someone with years of practical work experiefess like
| am learning actual skills that | can use when | get to the job. Thdy yeacabout
the surveying equipment and how to use it. | learned how to use the equipment fast. |
was a press operator so | like using my hands. It is definitely different egjoii forut
| need to learn something new. | am learning how to use the CAD and the computer
programs. | will definitely have the training | need to get a job ondeeldl the
surveying classes.
The nursing program is something Ann had been interested in for a while. She
explained the details of her program and how it was preparing her for the yndustr
| think | was prepared for the job market before | went to community colleges Inw
trigonometry in high school. So then when I had to back track because | was required
to take algebra | thought that was kind of silly. When [ finally startecdakiy
nursing classes | was happy. | just wanted to get past all the core ot to

the nursing classes. | plan to be an R.N. and we go on practicum and get hands-on
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training. They teach you a wide variety of subjects. We go to nursing homes, deal
with drug patients, mental health patients and learn about medicine. It in@escie
You learn what doses of medicine to give to a patient. You have to take the age, the
weight, other medications, and other details into consideration before you can
calculate the dose. | mean you are dealing with someone’s life. Nursiridgeis
learning process. | will forever learn new things and technologies.
All the participants felt that community college prepared them for futnpgayment,

but Jeff explained that the individual's persistence determines preparddaestated,
Community college has prepared me for a job but I think it depends on the individual
—your drive. If you aren’t motivated then you will drop out. | know some people that
dropped out of community college that worked over at The Factory with me. They
couldn’t handle the coursework. It was too hard for them. They couldn’t get past the
core courses. | mean | had trouble with algebra but | didn’t give up. | gotl tieipk
they were just not ready to ask for help. School’s not for everyone. | don’t know what
kind of work they are doing now but | know it doesn’t pay nearly as much as we were
making at The Factory. | am looking forward to getting out there and working in my
new career.
Participants stated they lacked extensive experience in the new fie&trthning

program prepared them for. Their prior employment skills at the factorresb&eng

replaced with new skills more applicable to today’s job market. Karen raticchalkezesiews

on prior job experience:
Community college has prepared me for the job market. | am sure | willget la |

would probably help if had some on-the-job training or prior experience at being a
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cop. | don't, but | think they are still looking for quality people and you have got to
have a degree. | can go through police training or other training for the javeldor
that | can get through community college so | know | can learn any néfaegob
skills. I just wished that when | was 18 my parents would have encouraged me to
pursue my dream of being a cop. | was skinny then. | have to get into shape or | am
not getting into any academy. That is why | want to work as a probationroffice
this point | will take any job in the criminal justice field that pays and Iwkat's
offered to me.
The participants reiterated the point the economy will determine whether thiegot
get a job. They felt prepared for employment and discussed job probability exstpdeis
the next theme. This them@eparedness for new employmeariswers both research
guestions ohow displaced workers perceive community colleges in providing substantial
retraining and new skills for gainful employment and how they desdréielife experiences
while enrolled in community colleges. The participants repeatedly used tieéprepared”
and then explained how the coursework and the community college degree withassist
Auto Mechanics, Nursing, Surveying, Criminal Justice and Business Informatieers.
Probability of Employment Opportunities in a Receding Economy
The final stage in the grief theory is growth. During this stage paatits were able
to move beyond their prior feelings of devastation, resentment, denial, and rchgpeoeceed
forward with their lives.
Four out of five participants stated that they were confident they would obtain

employment after completing their programs in community college. i€lus that the
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participants had chosen—nursing, mechanics, business information, businesstiatimmis
criminal justice and surveying—are in demand.

Both George and Kim felt a degree would help them obtain employment. Kim stated,
“I think an AA degree will open up a lot more opportunities for me than a high school
diploma would.” George stated, “I can always get a job as a mechanic andtthcatzwill
definitely help.” George worked on cars in his garage at home as a hobby. Whenldie was
off he chose the mechanics program:

| can work for the shop close to my house if | want to. It is a family-owned Ehop.

was thinking | would work for a chain company like Freedom Tires or something like

that. I think I will have more security in my pay check if | work there. &hemore

business at Freedom Tire. But who knows. With this certificate | can go arephe

may finish here and decide to do what | really want, which is aviation. | wilhjai

and see.
Kim commented,

| think definitely it is a success. It will be certainly proven when | ara &bl

transition but | think that just being able to know what | am capable to apply for

positions that | didn’t think | was able to.

Ann explained her probability of employment: “When | graduate | will be a RON. S
there will be jobs everywhere. My probability of getting a job is a 90% chance. June 21,
2010, is my last day of school.” | asked Ann to expound on her job searching process. She
explained,

| have to wait until | pass the boards. You can only take the boards every 6 months so

if you apply for a job and you are accepted but you don’t pass the boards you have to
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wait another 6 months. They don’t want to do that so they won’t consider you without
a license.
Jeff had concerns about the economy but continued to pursue his education. He
explained:
Sometimes | wonder if | will get a job based on the economy. Everyone’s geiting la
off. I know | will be prepared for a job but will there be any jobs. I try to think
positively but at times | just wish | wasn’t laid off. Then | remembzyuld be in that
hot building instead of learning something new. | don’t miss the heat. This is
definitely better. They say the economy will pick up and there will be mbee |t
can’t stay like this forever. When | finish at least | know | got theatig | needed
and | am qualified for the position.
Karen explained her other options for employment:
The program that | am in covers a wide variety of areas for this piaieS® | think
don’t think a probation officer is my only choice. | might be able to do something else
even if it is in an administration capacity until | can get to where | need to be
This themeprobability of employment in a receding econangwers the research
guestion of how displaced workers perceive community colleges in providing sulbstantia
retraining and new skills for gainful employment. The participantsdstagsy were confident
the training and education they received from the community college would enabl®the
find gainful employment. One participant stated there were numerous jobs iardieg\
field. It is the participants’ perception that community colleges providdamntie restraining
and new skills for employment in fields that are in high demand, even in a receding

economy.
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Grief Theory Revisited

The above stories of the patrticipants illustrated how they proceeded toward
acceptance and growth within each of the themes. As mentioned in the mixed emotions and
classroom experience themes, participants initially had experiencddwhe first facing
job loss and fear when returning to the classroom. Once the shock had subsidigamisrtic
navigated through the next stages: anger, guilt, depression, eventualhgaatigicceptance
and growth. The acceptance and growth stage was illuminated in the perception of
community college, preparedness for new employment, and probability of engpliby
opportunities themes. Stroebe and Hanson (1993) stated that everyone does not experience
each stage of grief in order. “Grief is not a linear process with cenooeindaries but rather
a composite of overlapping, fluid phases that vary from person to person.” (p. 23).

Summary

In this chapter, | presented the findings of the study, identifying five rttsganes
from the data: (a) mixed emotions, (b) adapting to an environmental change¢éptioer of
community college, (d) preparedness for new employment, and (e) probability of
employment opportunities in a receding economy. When presented collectivelythtérass
provide an understanding of the experiences of displaced workers in community colleges.
Based on my conversations with the participants, | provided a detailed descriptieir of t
experience as it related to the grief process.

In chapter 6, | provide a summary of the study, present the findings asltdteyaoe
my research guestions, and discuss the findings in light of previous literaturdnaferc

also includes a discussion of the limitations of the study, the implications fonwoiby
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college professionals, recommendations for practicdarfdture research, and personal

reflections.
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CHAPTER 6
DISCUSSION, IMPLICATIONS, RECOMMENDATIONS,
AND PERSONAL REFLECTIONS

The purpose of this phenomenological study was to illuminate the life exper@nces
displaced workers entering community colleges and their views on obtaining emeploy
after completion. The guiding theoretical framework for this study wast#ges of grief
theory. Through the use of individual interviews and observation of participants,atata w
gathered regarding the life experiences of 3 men and 3 women formerlyethptaclosing
plants and currently attending community colleges. The data revealedh&gyarticipants
made meaning of their life experiences as well as educational exqesi® community
college. Thematic findings of the study were expanded upon in chapter 5. Thig chapte
outlines discussions, implications, and recommendations based on the findingstafdii
and the two original research questions guiding this study:

1. How do displaced workers describe their life experiences while entering

community colleges?

2. How do displaced workers perceive community colleges in providing substantial

retraining and new skills for gainful employment?
Discussion

The five major themes that emerged from this study were mixed emotionsngdapti
to an environmental change, perception of community college, preparedness for new
employment, and probability of employment opportunities in a receding economfjtsthe
theme, mixed emotions, emerged as all of the participants described howeitlap@it their

job loss. Some of the emotions were, as described in chapter 5, shock, denial, guilt, anger

www.manaraa.com



81

devastation, depression, and relief. One participant stated she had “mixed emohess.”
mixed emotions fit with Kibler-Ross’s (1969) grief theory and Sunoo and Soloni@96)(
stages of grief theory. The participants explained their past experieocking for a factory
and the relationships they built with coworkers. The loss of their job was equated talosing
family member. They explained they not only lost their job but experienced lossuotds,
home, family, and friends. The participants all processed each loss as inagenef she
grief theory. Once the participants approached the acceptance stage obtluss jthey
encountered some of the same feelings when enrolled in community college.|They al
explained how they approached the acceptance and growth stage in communigyaolleg
well. The theme of adapting to an environmental change further explains this process.
Adapting to an Environmental Change

All of the participants stated that they had positive experiences in theoolass
overall. At first many expressed that they felt a little old but, as oneiparit stated, she
“was there to take care of business” and did not pay attention to the age difference. The
participants stated they were working with the younger students anddhedpimtor them
and the younger students were helping them with class work. Jeff statatltthrs he was
a little put off by the younger students’ attitude toward tardiness and poofgssm. Thus,
the theme adapting to an environmental change emerged. The participants had &mddjus
adapt to the ways the younger students interacted in their environment. It \weendififom
the plant environment. One participant recalled a time when he had to work on a group
project with the younger students and they would show up late. He mentioned tlegardisr
for him as he told them about proper courtesy. The students would “pretty much ignore my

views on that subject.” Participants were used to their work environment whereweders

www.manaraa.com



82

given and employees followed them. It was mentioned that when an employee showed up
late there were consequences. Sometimes a loss of pay per minute late veasl efffoe
classroom environment does not allow a dock in pay. The instructors may enfarcevthei
docking system but it is usually not universal. There are different rules fockeashand
displaced workers had to adjust to those differences.

A subject that all but one participant for this study agreed on was the difScultie
they had with algebra. Five out of six participants felt apprehensive arodbund it very
difficult to complete the problems after being out of school for so long. Theiparis used
the academic achievement centers and tutoring and also met with theenstomcnumerous
occasions. One patrticipant explained that when he signed up for the survessigectadn’t
realize how much math and calculations there would be. He said, “I had to ask theryoung
students for help with the mathematical computations.” Another participant hactaldiff
time with algebra as well. He said he needed so much help understanding it that he thoug
about dropping out. He commented, “If | had not met Ann | would not have passed. She
helped me out a lot.”

Another participant’s experience with algebra was completely the opp8kie had
taken trigonometry in high school, so algebra was extremely easy for her. Shkth&pe
students in her algebra class. She felt it was a “waste of [her] time to be igetheaalass”
given her academic background.

When asked about the course work one participant said, “At times | found it kind of
slow.” One of the instructors she had wasn’t the best. “I felt | could havengqitinere and

done a better job than he did.”

www.manaraa.com



83

Preparedness for New Employment

In regards to the participants feeling prepared to enter employment inraanatheall
expressed that they felt their education at community college would &ssistirt their new
field. Ann said she was more than prepared before she came to community cohegpist
enhanced my nursing skills.” Jeff stated, “Community college has given n@otheand the
resources that can be applied in the workforce. | have job skills and an education tera shor
time than going to a 4-year college.” The views of the above participants stiggest
community college was beneficial for their future employment. &t attablishes what stage
they are in the grief theory process. The positivity of such statemeoés phe participants
in the growth and acceptance stage. Previously participants were apprehleogive a
returning to community college but over time they have come to a place wheentfés of
their journey through grief has provided them a better opportunity for employment.
Probability of Employment Opportunities in a Receding Economy

The final theme to emerge in this study was the participants’ views on obtajoimg a
in the field in which they received retraining. The participants all notedphadability for
employment was great even with the receding economy. The positivity of thesealgews
reflects the growth stage of the grief theory. Participants were hopehdiofuture. They
have moved past the depression stage of grief and began to look forward to their future.
They pursued degrees or certificates in nursing, mechanics, business tiwiosystems,
business administration, and surveying based on the demand for qualified workers in thes
fields. Jacobson et al.’s (2005) study about displaced workers’ earning gains fdepernits
on the courses displaced workers take in community college. Courses teachingtqueanti

or more technically advanced vocational techniques had higher earning potential. The
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difference in my study is that most participants stated they chose progmdmsursework
based primarily on job availability and earning potential was secoritlargs more
important for participants to find steady employment after community eol@ge
participant stated he made his decision for a program based on earning potential.

The participants were filling a need in the job market. There is an inogeaesed for
nurses due to the aging society. Ann chose the nursing program because therealire jobs
over the country. Karen expressed that as long as there are criminalsiihezgobs in her
field. The men in this study were confident there would be jobs available inigheirThey
were planning to use the career placement office for assistance.

Discussion of Research Questions

In this section the findings are examined by how they relate to each of theyprima

research questions guiding this study.

How Do Displaced Workers Describe Their Life Experiences While Enroll€dimunity
Colleges?

Displaced workers described their experiences in community collega/iag) libeen
reluctant to return to the classroom with younger students. It was a natosdidn for them
to move beyond fear toward acceptance. All the participants stated theymtiadied their
education regardless of the other students’ ages. They had a desire to learnese proc
toward attainment of the certificate or degree needed for employmenpa@iimgpant stated
she was there to take care of business. The ages of the students did not affeaulerdbec
wanted an education. She focused on her coursework and not the students’ age. Another
participant described her depression when initially seeing the younger studbet class.

She soon began to mentor them after she established they were all friendly.
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The participant’s told their stories in terms of the feelings or emotionhteewhile
enrolled in community college. This was their life experience and the panti€igaowed
how they made meaning out of all that was happening to and around them.

All of the participants were having a positive experience in communitygeoied
expressed that the advisors, instructors, and administration were helpful. Alénéewy
courses, including algebra, were difficult, many of them stated tlierwa achievement
center and tutoring helped.

How Do Displaced Workers Perceive Community Colleges in Providing Substantial
Retraining and New Skills for Gainful Employment?

Participants in this study expressed that community college does proemieatel
training but perception depends on the individual’s skill set and motivation. Ann eegoress
she found the course work easy and Kim felt the pace at times was too slow. Tlesgexpr
it takes three semesters to get through one textbook as opposed to one semésteain a
college. The pace could be faster for those who are more academicalkggrepa
community college.

Two participants articulated that there is a need for more instrudtaas lexpressed
there is still a stigma that community college is for remedial work ditilg instructors
taught to the lower performing students, and the more advanced students became
disinterested. Jeff stated that lack of motivation would be a cause to drop out. The
affordability of community college is also a reason students drop out. The cosagsmath
as a 4-year school. As one participant expressed, “If you drop out you haventblost a
money.” Although this may be a true statement for this participant commuoltigges are

focusing on retention. They want students to persist through the system. It become
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problem for all involved. The student has lost money on courses and does not receive the
credits or the education for that course. The community college is affgcted loss of the
student and money as well. The enrollment numbers decrease and the function ofgeducatin
and retraining students are stalled.
Limitations

This study was limited by the participants’ willingness to share persetalsdabout
their lives. As | was interviewing some of the men | could tell that tbafyrwere not
interested in sharing their feelings. | learned quickly that the wordri¢sg did not work
too well during the interview with them. It was like the word caught them offdglia
observed them take a pause as if | had said something shocking. Although thegdmnsyver
guestions | felt that they were not as detailed as the women. When | askexhtée about
their feelings they were very descriptive. There was no mistake how thapdet a topic.
Their voice changed when they were angry or disappointed. The men kept the same tone

Another limitation was the number of participants. | ended up with 6 particjzants
people from each company. | chose 1 man and 1 woman from each company. Two men
worked on the production line and the women worked in the office. One man formerly had
worked on the production line and after years with the company had progressed to a
managerial position. | wanted another perspective from a man in a managetiiah plost |
was unable to locate a willing participant to share his experience. Thengfve themes
were consistently repeated throughout all the interviews and, thus, saturaticzasiaed.

The third limitation was that the information gathered for this study wasthices
community colleges as well as three different companies in differentgbanis state. The

Plant and The Factory both produced washers and dryers but Industrial Unit did not. The
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participants’ stories were unigue to those factories including logistics, comguad
community colleges. Their stories cannot be generalized to other closing cespaather
community colleges in the state.

Implications

The findings from this study provide various implications for practice for student
services professionals, especially career counselors, advisors, and adtoisigtindings
from this study demonstrate how displaced workers make meaning of thekgddgeences
in community colleges. The findings illustrate how displaced workers viewekperience
in community colleges.

Career counselors need to review the academic skill level of displackersvty
determine which programs are most suitable. They should be able to redirexedispl
workers who are not academically prepared for a program. Many displaceds\emé@ot
aware of other careers and the requirements for them. They may chose pribgtaane too
difficult and may not pass the remedial courses needed to enroll in the programailUres f
leads to additional monies spent on retaking the course. Financial aid and NAFT#gfundi
could be depleted on remedial coursework. NAFTA funds 2 years of education starting fr
the date enrolled. Displaced workers cannot stop attending classes or drop out fstarsem
and expect funding to be placed on hold—the funding is for 2 continuous years. Funding
ends after 2 years whether a displaced worker has completed a programpmarmaisall on
remedial classes. This is a policy issue that leaders should address oroctiange to
occur to provide additional monies and expansion of time requirements. Career csunselor

should be aware that it is possible for a displaced worker to leave a commueitye aoith
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no retraining skills, no degree or certificate, no money, and no job potential. Cognseli
would be needed to determine the next steps for those individuals.

Other counseling services may be needed to assist displaced workersing wihl
their recent job loss. This study identified the grief process as it retajell loss. Although
the participants seemed well adjusted in their grief process and commullageather
displaced workers may not be. Counselors will need to consider the stages of gnef wh
dealing with some of the displaced workers, especially those who have had ge colle
experience.

Not every displaced worker needs remedial courses or counseling, but théymajori
do. Those who do not may face another obstacle: program waiting lists. The imtrease
enrollment at community colleges may force some displaced workers to sit oyetar a
until they can enroll in their program of choice. This decision can lead displackedra/to
choose other programs for convenience. In this study one participant wanteolltoneéhe
aviation program but chose auto mechanics instead because of waiting listsighlbe had
had prior experience in auto mechanics and felt he would get a job, others may find
themselves not interested in available programs. The administratids tog@crease course
offerings and faculty to accommodate the influx of students. One recommendation is t
provide additional online classes. Sometimes available building space is amrssue f
community colleges. Online courses would remedy part of that issue. Anotheynemdd
be to fundraise to build new buildings on campuses or community colleges could work with
city officials to occupy empty buildings.

This study indicates that displaced workers perceive their experiencesmunity

college as positive because of the staff, students, and faculty. The partistptedshe
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tutoring and academic achievement centers assisted in the success. Witlettoé ons

additional course offerings, the need for tutoring services should increasd.asdditional

tutors will need to be hired to service all students. Administration should consider other

options to funding these services including initiatives, grants, and alumni gifts.
Recommendations for Practice

The findings of this study suggest that student affairs professionals, cotymuni
college faculty, and campus administrators need to be more intent on taking sidfhess
the needs of displaced workers who attend community collegegxample, one issue that
came to light from this study was the number of quality instructors feramirses.
Administrators and Department Chairs could evaluate the current teaclimgise
determine strategies that could be implemented to improve student learning cutddoie
learners are different than the traditional aged students. They have been bobbfasc
many years and some lack basic computer skills that the younger studeess poss
Additional basic computer skills courses are needed to raise the skill leveplafceid
workers or adult learners. Once basic computer skills are addressedgtsémviites online
as well as in person are needed to assist those displaced workers who do not hawe the ba
skills to make it through the system. Community colleges will have to ircteasiumber of
personnel in these areas, which will require increased funding.

Another recommendation is to provide additional programs to assist the displaced
workers with remedial coursework Administrators reported some displamd&eéns were not
at an academic level to complete the course work needed for degree prddgraragerage
educational level of displaced workers in manufacturing plants was eigtite (Census,

2000). Although some patrticipants in this study had some college education before r
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enrolling, other displaced workers arrive at community college with anheggatie
equivalent education (Owen & Fitch, 2003).

Participants stated they were tutoring the other students in the classrooroeand vi
versa. Establishing learning communities at the beginning of the semestdrbenefit
displaced workers as well. Ann, the nursing student, suggested a nursing leammgnity
to help prevent some of the students from dropping out of the program. From her
experiences, it was difficult to re-enroll in the nursing program once you dropped out. A
learning community would be effective for all other programs as well.

As the numbers of displaced workers on community college campuses continue to
increase, special attention should be given to the implementation of support seatices t
address the academic, financial, and personal needs of these students. Thesgesuigpsrt
could involve collaboration between admissions and financial aid as well as tutmting a
advising. As an example, one participant in this study indicated that, althougttshwed
information about the need to complete a federal application for finandjather people
often relied on other students to tell them about additional resources that waostlthassi
with nonacademic finances such as rent, car repairs, or childcare. With regaaddmgs,
participants also spoke of the importance of being able to talk with others aboté priva
issues and challenges. To assist students in this endeavor, community coliggesid
personal counselors to their staff, as many students and displaced workerbkaréouna
afford private counseling or are unaware of the steps necessary to securgngpsesaces.

This study may also assist displaced workers who may be consideringngrwolie-
enrolling at a community college. Through reading about the participantsiexges and

encounters, these potential students may gain valuable insight into potentexigdmto
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their persistence and how to overcome those challenges and barriers. Asvafgruential
obstacles, including waiting lists and remedial requirements, may fagsie displaced
students in achieving their educational goals. Community colleges shoulasethe
number of programs, especially those in high demand and with waiting lists

Also mentioned by participants in this study was the lack of basic skillsgsesskby
students. Partnerships with local K-12 schools should continue to be cultivatedstthstres
basic skills needed to persist through community college.

Community college career professionals should help displaced workers inceease th
number of occupations they are considering beyond a self-directed searchtdrmeins
volunteerism and paid internships offer students the opportunity to participate in oi-the-j
training. On-the-job training opportunities have the potential to either confirefuie
preconceived expectations (Owen & Fitch, 2003).

The final recommendation is that there is a need for additional funding foAthe T
program beyond 2 years. Participants stated they were using the TAA$enpéy for
remedial classes. Although the participants in this study had not used up theig fypnigin
interviews | conducted for a capstone report for ECC, suggested displadexiwere
spending all the funding on remedial classes and were not able to complete the@acade
programs. Additional funding is needed beyond the 2 years mandated. There avaadditi
challenges with TAA. States encounter challenges in providing servieeskers,
including the lack of flexibility to use training funds to provide displaced workelscaise
management services, such as counseling, to help them decide whether theimegd t

and which training would be most appropriate. States also have reported thdtdrisite
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enroll workers in training are sometimes hampered by the training enrolieadiines and
by confusion surrounding deadlines (GAO, 2007).
Recommendations for Future Research

This research study helps fill some of the gap in the literature about theeagper
of displaced workers in community college. As mentioned in chapter 1, this stuudetl on
plant closures and its effects on the displaced workers.

Future research is needed about workers displaced from all industries due to the
economic recession and how community colleges are addressing their needfiecpaid
be drawn to demonstrate the differences in the community collegedasatiaddressing the
magnitude of the layoffs. A study on the differences and similarities in t&olla
backgrounds of displaced workers in community colleges is needed. In this study, som
participants had attended community college before but had dropped out. Teaynave
experienced in writing and math than were displaced workers in the lreergtlling out the
paper work for admittance and TAA funding was not a problem. More research should be
conducted on displaced workers with an eighth grade educational level and the taeyier
face while in community colleges. A sampling of displaced workers who hdiceiyf
filling out the paper work to receive benefits yet are enrolling in commuaaitege should
be interviewed. Researchers should investigate how community college orstteeich
students at the eighth grade level effectively and determine if tiaérety programs are too
difficult to complete.

Personal Reflections
Through my research, | have uncovered the lived experiences of displacedsworker

enrolled in community college. In my conversations with each participantizecall of
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them were able to move beyond their negative experiences with job loss. They mo longe
identified with their past factory work and were committed to retrainingmmncunity

college for a new career. They all shared they had a positive expeneheg iclassrooms
and with the staff and students.

When | started this study it was in my first year taking graduatesesand | felt
similar to the displaced workers | was interviewing: out of place. | wakareatary teacher
enrolled in higher education. My classmates were directors and vice ptessleommunity
colleges in lowa. |thought my fellow classmates knew more than | did. Theydsezme
always talk in class and ask questions that led to long discussions. Half of@Helidmot
know what they were talking about. | realized my classmates had differanhteatyles
and needed to process things out loud. During the breaks they would ask me how to do the
assignments or explain to them what the instructor’s expectations weraerhber
wondering if they were listening. It was apparent they were not. Theyase@nfused as |
was on some issues. Through the years | reached the acceptance and gyevatidsbegan
to enjoy their discussions in their entirety. Like the displaced workerssistiinly | was a
positive experience in college as well.

At the time this study began, the local factory was closing and theresgaseof
panic in the area. People were moving out of that town because there were no othésndustr
moving in at the time. | met a coworker who was living in the area and who beganrtedling
the plight of the workers. We talked about the effects the closure would have on everyon
and how the community college was planning to accommodate them. It was statedyréHow

we going to retrain them when they have been working at the same job for S¥ ydar
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experience in returning to the classroom after job loss and the conversation with my
coworker led me to explore this topic.

| recall researching and reading everything | could find about displawdens from
this particular factory. At the time | was unable to find a lot of liteeatidrout research
regarding displaced workers in community college in the years 2000 and later. Most
information dated back to the 1990s. The literature was about older adults in community
college enrolled in continuing education classes or displaced workers ialgésethe years
progressed | was able to find a plethora of information. Everyday there was nimthe
newspaper explaining how distraught a worker was about being laid off. Waere
comments about the company abandoning the town as well as the workers. | talkaa to a f
people in passing, and they described the history of the factory and the conmestibad
with the previous owners. Everyone | talked to was unhappy about its closure.

| chose to broaden this study because the economy was forcing other industries t
conduct massive layoffs as well. | wanted to compare those displaced workerg g
in other parts of lowa with those | previously had met. They were all vaiasiand |
enjoyed listening to their experiences. The goal of this study was todmpunity colleges

meet the needs of displaced workers.
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APPENDIX A
TAA ELIGIBILITY LETTER

Chester J. Culver, Governor IOWA, .

Patty Judge, Lt. Governor WO;R\KFORCE

DEVELOPMENT

Smicirt, Resulls

Hlisabeth Buck, Director

July 24, 2009

TO: Former Employees of

FROM: Lindsay Anderson, TAA Coordinator

RE: Certification for Retraining Benefits under the Trade Act of 2009

. has been certified by the U.S. Department of Labor for
retraining benefits under the Trade Act of 2009 (Petition # 70123). If you were laid off during the time period
of May 18, 2008, through the current date, you are eligible to apply for Trade Adjustment Assistance (Trade
Act retraining benefits). In an effort to assist you with the understanding of these benefits and the process for
accessing them, an informational meeting has been scheduled for your convenience.

The informational meeting will be held on Monday, August 3, 2009, in Room 3 of the Science Building (near
the parking lot) at the Community College Campus in

. The meeting will begin at 10:30 a.m. The meeting is scheduled to last approximately 2 5
aours. The length generally depends on the number of questions.

This meeting will provide you the menu of benefits that will be available for you to choose from once you have
been laid off, you have completed the initial Trade Act eligibility paperwork, and your individual eligibility has
been verified. We will discuss these benefits in detail, including the timeframes for accessing the services and
the paperwork that must be completed for each service. All the benefits, training or support, will be reviewed
during the meeting.

‘The initial Trade Act eligibility paperwork will also be completed at this meeting. Please make sure you bring
a pen to write with as well as a copy of your résumé or a list of your work history that you can leave with
us. This paperwork is very important because the training benefits are good as long as Congress funds this
program or makes no contrary legislative changes. I you do not use any of the benefits at this time, you may
access them at any Workforce Development Office in the continental United States, but only if you have
completed the eligibility paperwork.

If you have any questions in the interim, please contact me at 515-281-9022.

430 East Grand Avenue, 39 Floor * Des Moines, IA 50309 » 515-281-5387 » 800-562-4492 » www.iowaworkforce.org
Equal Opportunity Employer/Program
Auxiliary aids and services available upon request to individuals with disabilities.
For deaf and hard of hearing, use Relay 711.
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APPENDIX B
INSTITUTIONAL REVIEW BOARD APPROVAL

Institutional Review Board
IOWA STATE UN IVERSITY Office of Research Assurance
OF SCIENCE AND TECHNOLOGY Vice President for Research

1138 Pearson Hall

Ames, lowa 50011-2207

515 2944560

FAX 515 294-4267

DATE: February 5, 2009
TO: Anisha Samuels
2916 Heathrow Drive #56, Ames, |A 50014
CC: Larry Ebbers
N221A Lagomarcino
FROM: Jan Canny, IRB Administrator
Office of Research Assurances
TITLE: The Experiences of Displaced Workers in Community Colleges
IRB ID: 07-315 Study Review Date: 4 February 2009

The Institutional Review Board (IRB) Chair has reviewed the modification of this project and
has declared the study remains exempt from the requirements of the human subject
protections regulations as described in 45 CFR 46.101(b). The IRB determination of
exemption means that:

¢ You do not need to submit an application for annual continuing review.

¢ You must carry out the research as proposed in the IRB application, including
obtaining and documenting (signed) informed consent if you have stated in your
application that you will do so or if required by the IRB.

» Any mcdification of this research should be submitted to the IRB on a Continuing
Review and/or Modification form, prior to making any changes, to determine if the
project still meets the Federal criteria for exemption. If it is determined that exemption is
no longer warranted, then an IRB proposal will need to be submitted and approved
before proceeding with data collection.

Please be sure to use the documents with the IRB approval stamp in your research.
Please note that you must submit all research involving human participants for review by the

IRB. Only the IRB may make the determination of exemption, even if you conduct a
study in the future that is exactly like this study.
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APPENDIX C
INTERVIEW QUESTIONS

The first interview will focus on the participant’s life history.
Sample questions:
e What is your parents’ educational background?
e What is you educational background?
e Where did you grow up?
e What did your family do for a living?
e What did the people in your town do for a living?
e What type of jobs did you have?
e What did you do for the company you worked for?
e How long did you work for that company?
The second interview will focus on participants’ experience a displaced workey plaat
closure.
Sample questions:
e What was your prior career before entering community college?
e What was it like when you were told you would no longer have your job?
e What issues did you face when you lost your job?
e How long before you decided to return to community college?
e How did you decide college was your best choice for career options?
e How did you choose what program to enroll in?

e How has your experience in community college been?
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e What was the transition like from working and now attending community
college?
e How has community college prepared you for your new career?
e What job opportunities have you found that your training in community college
has prepared you for?
e Do you feel community college has been successful in retraining and pgepari
you for the job market again? Describe.
The third interview will focus on a reflection of their experience.
Sample questions
e How do you feel/think now in comparison to the way you felt/thought before
attending class/beginning college?
e What do you think of the program?
e What do you think of the support services?
e What do you think of the college?

e How do you compare your initial expectations with your actual experiences
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